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ABSTRACT

DissonantHer i t age i n fia Disneyland of t
Analyzing the Narrative of the Acadian Deportation at Grand PréNational Historic Site

By: Marie Christine Fox

There is an abundance of literature on the need to contemplate sitesooiathheritage
and agrowing body of literature that is interested in the spatiality of commemoration, or how
narratives are told through spa@me site where #se themes intersastat Grand Pré National
Historic Site, a focal point for Acadian history i@anadawhich presents a narrative on the
events of the Acadian Deportatidgnfortunately, he narrative of the Acadian Deportation at
Grand Pré is not consistently presented across the multiple components of the site. While the
narrative of the Acadian&portation told at the site of Grand Pré is dark in nature, there is work
to be done to ensure that this narrative of dissonant heritage is consistently represented across all
aspects of the site.

April 5 2022
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Chapter One: Introduction

1.1 Introduction

Many teritage sites seek to emphasize positive moments in our hidtarle this type
of heritage is important to recognjzbere is an abundance of literature on the need to
contemplate sites of darker or méral i s sheritag@nTunbridge & Ashworth, 296). Sites of
dissonanheritage can ofteancounterchallenges for commemoratiot faced by sites
commemoratingnorepositive aspects of heritage. These challenges include the way heritage is
framedat these sitesncluding how these darker or more difficult narratives are told.

Contributing to this idea ofissonanteritage is a growing body of literature that is
interested in the spatiality of commemoration, or how narratives are told through space. One site
where this spatiality of commemoration is apparent is at Grand Pré National Hiirikhe
village of Grand Pré, located on the Eastern edge of tiha@aiis Valley in centrdNova Scotia,
was once a principal settlement within Acadie. Today, Grand Pré is both a UNESCO World
Heritage Site and a Canadian National Historic Site. It is surrounded by extensive dyked
farmland, put in place by the Acauiis in the late I7and early 18 century (Johnston &
LeBlanc, 2015)This site is a focal point for Acadian history in Canada, and a large part of the
narrative of the site is that of the Acadian Deportation.

The Acadian Deportation or 6Le Grand D®r an
in the history of the Acadian people. These t
separate forcible removal s, 0 ftinfes, begimingArc adi an p
1755 and ending in 1762 (Johnston & LeBlanc, 2015, p. 67). Ultimately, the expulsion forced

Afabout three quarters of the slightly more th



children then |iving in the Maritime regiono
67). They were transported by ship to various places, including the southern United States and
France (Leblanc, 1967). The remaining quarter of the popnlatie i t her went fAinto
to Ilocations they hoped woul d IDeringsthasftme) ( Johns
many families were torn apart, never to see their loved ones ag@mepercussions of the

Acadian Deportation wergevasating andong lasting.

1.2 Research Questions andrgument

In order to examine #narrativeof the Acadian Deportatioat the site of Grand Prévo
research questions were develaped
1. What isthe narrative of the Acadian Deportatimid at the siteof Grand Pré

2. Given that the site of Grand Pré has multiple components, where and how is the
narrative commemorated?

In this thesisl will utilize a spatial narrative approachai@ue thatwhile the narrative
of theAcadian Deportation at Grand Pr&d&rk in nature, it isiot consistently presented across
the multiple components of the s(ies., the film theatre the museum within the interpretive
centre, the guided tours of the grounds, and the museum withihetn®rial Church)
Additionally, the evidence of dissonant heritag&ednd Prawill reveal that Parks Canada has
missedan opportunity to fullynterpret this darker narrative for visitors to the site. As a result,
this narrative is at times overshadowed by the more positive and celebratory narrative of Acadian

culture and perseverance at Grand Pre.

1.3 Organization of Thesis

This thesis is organized into four main parts. First, in Chaptex, | give historical



contextto the narrative of the Acadian Deportation. | provide a brief history oAtladians, a
brief look at the events leading up to and including the Acadian Deportatiomfamdation
aboutthe creation of the memorial site of Grand Pré in tHeécitury. In Chaptefhreg |
address relevascholarlyliterature relating to this topic, afudingtherole ofplace in
geographyandthegeography ofnemory. | also cover relevant literature in the realm of both
Dissonant Heritage, and Dark Tourism. In Chaptaur, Methods, lanalyzerelevant literature
relatingto spatialnarratives before outlining my data collection and interpretatioethods, a
well aschallenges encounterdd. ChapterFive, | discusany findingsrelated tahe four
componerd of the site of Grand Pré that were analyzedfilime the museum within the
interpretive centre, the guided tours of the grounds, and the museum witMenharial

Church.Finally, I conclude my thesigm Chapter Six.



Chapter Two: Historical Context

Before turning to the particulars of dissonant heritage at Grand Pré National Historic Site,
| want to provide some important historical cont@itst, | will give a brief history of the
Acadians and the geopolitical environmenAiradie from 1604 td 755.Next, | will discuss the
eventsthat unfolded immediately beforéuring, and after the Acadian Deportatiand finally,

| will discuss the creation of the memorial site of Grand Pré.

2.1. A Brief History of the Acadians

For thefirst European settlers, the Frendme land thahow encompasse$ie Canadian
Maritime Provinces, the Gaspé region of Quebec, and parts of southern Maine in the United
Stateswasreferred to ag\cadie? It is important to note that ihsettler geography was
superimposed on a pexisting Indigenous geography. Then d i g e n o w peopMsiwérék m a
herelong before the Europeans arrived dodg before tfs land became known as Acaglie
was known adli 6 k ma @ khie ancestr al.The ldigerous pdoples fare Mi 6 k ma
out number ed Eur op ntathel8 centunpandhle umeeded and anaestral
territory ostllredogizesiodak ma g

From 1604 to the | ate 168006s, attempts wer
primarily in the are®f Acadiethat wouldeventuallypbecome known as Nova Scotia (Griffiths,
1992). The attempt® settle were mostly made by the French, but some ventures were made by
the English and the Scottish (Griffiths, 199®howere the first to apply the name Nova Scotia

to this landIn the early 17 century,howevert hi s area was of f@Aminor ec

From 1632 to 1763, this | and was commonl y (Gfftesr red t o
1992).



significance to both the English and the French (Griffiths, 1992, p. 7). Between 1604 and 1680
there wasamdilBitter struggleo to est adettlei sh a
coming from the need for fish, and the growing demand for furs in both Englarkaarse

(Griffiths, 1992, p. 3; Griffiths, 2005).

Artcost lslang

Gaspe Newloundiand

Galf of St. Lawrence

Cape Breton
Island

®Font men Bamren

Pacxmn Coap Magre Ak

Figure 1: Acadia and New England in the 1% Century
Image Credit: Map 3 Acadia and New England in the1Zentury. h Griffiths, N. E. S.(2005)
From Migrant to Acadian: A North American Border People, 160455 Montréal, QC.:
McGill-Queen's University Pres. 46

In 1604, France made the first attempt at a permanent settlement in the land they would
call Acadie, with the king putting Pierre du Gast, Sieur de Monts, in charge of the expedition. He
recruited 120 men for the expedition and his companions included Samuel de Champlain, sieur
de Poutrincourt, and his son Jean de Biencourt (Jobb, 2005). Upon arrival in Acadie in the
summer of 1604, de Monts decided it would be best to set up carhp @haind known today as
Dochet Island, in what became known as the St. Croix River. This island is situated on the border

of what is today the state of Maine and the province of New Brunswick. They chose this site

because islandsere easier to defel from outside attacks (Griffiths, 2005). The selection of an

(



island ended up being a disastrous choice for the Fréonglever They were not prepared for
the harstwinters of North America, and they quickly ran out of wood to burn, game to hunt and
other food supplies. Many of the men succumbed to scurvy, andetteengdied from exposure
to the elements (Jobb, 200%he spring of 1605 saw the French move their settlement across the
Bay of Fundy to the more sheltered mainland of what is now Nova Scotia, rebuilding on the site
that became known as Port Royal. It was named for the French king, who had grantedsde Mont
a monopoly on théur trade (Griffiths, 2005). Port Royal, which is currently known as Annapolis
Royal, is situated at the head of what would become known as the AnnapolisitBemsirtheir
arrival on the mainland in 1605, theench quickly established a friendship with the Indigenous
peoples in the area. This proved to be a key element to their eventual successful settlement, as
t he MvpPe&kamal es Afri ends hi permitsettiement,weraarudial twthé | i ngr
early years of the colonyo (Kennedy, 2014, p.
was revoked, i n response to Arising prices an
Port Royal was all but abandoned (Jobb, 2005, p. 34).
Meanwhile, the English attempted settlements in Acadie in 1612, and the Scottish in
1628 (Griffiths, 1992). Neither attempt was successful, with the Scottish leaving inTIG82.
same yeardue to the evethanging geopolitical climate, the French once again decided that
settlement in Acadie would be advantageous and sent an expedition wgat8&&. This was
different from their previous forays because this time they brought with them women and
children. In 1632, a successful settlement at Port Royal became a reality. Once again, their
friendship wpebdies prdves toMd witak im@ortanceor the French
Membertou, a Mi 6kmaw band chief or sagamo, wa

French settlers. Membertou also embraced Catholicism, helping to strengthen the ties between



the Acadians and the Indigenous peoples. As ties of friendship between the two nations grew,
some French settlers went on to marry Indigenous women, resalfibétis families. These
families were important in helping to foster a positive relationship between the two peoples
(Kennedy, 2014)The settlement &ort Royal quickly became the seat of power within Acadie
and remained of strategic importancétith the English and the French for over one hundred
years?
For the first half of the I'Tcentury Acadi e exi sted more as a
colony of France (Jobb, 2005,41). Between 1660 and 1680, the population began to grow and
thrive. This growth was due in part to the fact that large families were common, and children
lived into adulthood in Acadie (Griffiths, 199Nearingt he end of ttimn®#ed168 006 s,
that there were approximately 1,000 inhabitants of Europeaetes/ing in Acade (Clark,
1968). The population was mainly French speaking, and Catholic. From 1680 to 1755, an
Aunusual Fr e nc h irsAgddiei whusual foethie tirrenime thag tipebple were
democratic, industriougpooperative, and prosperous; thdependent community of the
Acadians had formed (Bleakney, 20@4 3. By 1755, a thriving Acadian culture, and a strong

Acadian identity could be found in Acaddue in part to their ability to reclaim the land they

lived on from the sea.

2.1.1Reclaiming the Land from the Sea

Around 1680,families began to migrate from Port Royal in search of new land (Jobb,
2005). ®veral of the settlers from Port Royal decided to move to the MenasdPré region,

which would become the Al argest @&@abb, 206055d. pr os

2The capital city of Halifax, in what would become Nova Scotia, was not established by the British until 1749



44). Upon their arrival in Grand Pg,h i ch transl at es tleécadianhe Gr eat
undertookan enormous challenge in attempting to dyke the areg. Siezeeded, but it was a
steep learning curve due to the nature of the tides in this@Graad Pré is a 3,08écre
rectangular piece of landxposed to the sea on two sidesfrotected from the sea @meside
by Longlsland (Blekney,2004) Most early settlers had come over from the Poitou, Vendée
and Saint Onge regions of France, and each region had unique farming experience. In Poitou,
there were freshwater marshes, and in Vendée and Saint Onge, salty seacoast marshes were
comnon. The creation of seawa®raporation ponds ascommon in the latter two regions and
wasinitially experimented with in the Acadian settlement of Port Royal. The combined farming
experience of the initial settleileom France allowed for experimentith largescale aboiteau
and dykewall construction (Bleakney, 2004).

The Acadians can be viewed as unique North American pioneers, in the sense that
they perfected methods to reclaim the land from the sea, using dyking technolagy and
system ofaboiteaix. On the shores dhe Minas Basin, the Acadiassonver t ed @At housar
acresofsal oaked seagrass meadows iayR20®4,p.b)lmkthe ar abl
Minas Basinwhich isconnected to the Bay of Fundy by a narrow channel, the tides rush in for
sixhours every day, rising at an average of 2.4
across miles of intertidal flatsé finally flo
meadows 0 ,@0B4, e 8)kOver the nesix hours, the watereturns to the seén the
Bay of Fundy, over 160 billion tonnes of water move in and out of the bay, every day, twice a
day( AWor | dés Hi g hEeamounht otwatsrds astopighjfittddds up to more
than the combined flow of all the filesater rivers and streams on Eafihrfjor | d 6 s Hi ghest

TidesdTheaoOB&y of Fundyds uni q uiehcanteachpheightsa mp!l i f



of 16 m (56 feet) the height of a Storey buildingfi Wor | dés Hi g h)elThese aflei d e s 0,
the hghest recorded tides on Earth.

The key to the Acadiadsuccessn this challenging environmemtas the European
dyking spade that they used. The spadsumiquebecause it wadesigned to ba cutting tool
as opposed tadiggingtool, sothatit couldslice through the roots of the dykeland marshy
grassesfithe blade is one piece of metal, usually 11 inches (27.9 cm) long and 4.5 inches (11.5
cm) at the cutting edgedo (Bl eakney, 2004, p.
cutting end, in order to cut through the sods efficiently and not get stuck in the soil. The spades
traditionally had a wooden shaft and handle, and the entire tool was made to be strong, but also
aslightapossi ble to fiminimize the effoangle i nvol ved
repositioning of the spadé4 m3b). Onbecthesolsvereguer e ¢
dyke walls and sluice boxes were assembled using the cut sods and wood. Time was of the
essence in Grand PM/ith the tides coming and going evdwelve hours, théAcadians had to
move swiftly in order tduild their dyke wallsmaking teamwork essential. With a great deal of
community effortthe Acadians were able avectmany miles oflyke walls, eventually

recl ai mi nige a dh@mtli@ @nd efaGtand Pré, from the sea.

2.1.2Economics inAcadie

Many aspects of both the natural and geopolitical environment dictated how the economy
in Acadie would develop. As Kennedy (2014) notes, soil fertility, access to natural resources, as
well as who currently controlled Acadie (Britain or France), and various trade opportunities
were all factos. Theexcellent quality of the soil in Acadie provided a good return on crops

planted which includedvheat, oats, peas, flax, and haychards and gardeassoprovided



fresh fruit and vegetableKé€nnedy, 2014)As Griffiths (1992, p.25n ot es, anidf i shi ng
agriculture formed the basis of the Acadian economy Whdetthe Acadians usually had
plenty, there is still debate over tsiandard of living enjoyed by all Acadians

Kennedy (2014) delves into tlgeiestion ofelative prosperity within Acadian society,
which could be measured in terms of the abundance of resources and reliance dvhifede.
most families were able to feed their members, many relied on trade for basic items such as
grain, as they were hable to cultivate enough for subsistence. Most farmers, especially in
small er households, fAinvested heavily in |live
(Kennedy, 2014, p . 124) . Kennedy sugd@ests t ha
early settlers to Acadie (2014, p. 124). This elite group controlled the land most suitable for
farming, creating large farms, from which they generated surplus goods for market, and on
which they constructed larger, stronger and more comfertairhes (Kennedy, 2014). All of
these factors, combined with their finumerous
the rural elite an upper hand, and ultimately more opportunity to flourish (Kennedy, 2014, p.
125).

Living in Acadie, the Acadians were far from urban cenimeSurope and the Thirteen
Colonies. As a resulthey relied on trade outside of Acadioe items that they may have needed,
including metal and other manufactured goods
trade was not strictly necessary for the survival of the Acadians, it supplied the metal goods,
guns, and ammunitionvitaln Acadi an | ifedo (1992, p. 27). Th
solely with French trading companies, which often charged high prices, could not always be
counted on to produce the goods Acadians required to meet their needs, and had no interest in

Acadian crops (Griffiths, 1992). Instead, the Acadians would often trade with the New England

10



colonies, which supplied them with important manufactured goods in exchange for their surplus
crops. In the early years of settlement in Acadie, the Acadians also traded frequently with the

Mi 6k maw peoples, with whom t heypeAsadiansverd an ami
clearlyentrepreneursseizingopportunities tamprove their situadn, they werealso

exceptionally haravorkers, and experts in teamwork and communication, as proved by the
construction of theidyke walls As Kennedy notesAcadiewasnofia peasant paradi s

place that required hard workaado o per ati ono (2014, p. 125) .

2.1.3The Geopolitical Environment

Bet ween the arrival of de Montsdé company i
Acadie changed hands many times between the British and the Fieamabhelling companion
of de Monts on that first expedition in 1604, Poutrincourt, managed to renew interest in
colonizing the area in 1610. However, with the British establishment of Jamestown, Virginia in
1607, the French now had company in Aca@iaptain Samuel Argall, a raider, sailed from
Jamestown in 1613 and plundered the settlement of Port Royal before burning it to the ground
(Jobb, 2005). After this destruction, two young French colonists began to rebuild. They were
JeandeBiencoyrt Poutrincourt 0s -Etemmede hanTdur. BfteraBiemceus d e S
died in 1623, La Tour also built a fort and settled in at Cape Sable, near the southern end of what
is now Nova Scotia. In 1621 the Scottish were granted a charter to the land of Acadia from
James | andunder the direction of William Alexand@ater known as the Earl of Stirlipnghey
attempted settlement in Acadi@riffiths, 2005) They claimedhe landas Nova Scotiand
began building at thabandonedite of PortRoyal in 1628; however, that winter they struggled

with the harsh climate. Meanwhile, war had broken out between the British and the French in
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1627 and, when it ended in 1632, the Treaty of SagrmmainenLaye ceded the land claimed
by the Scottish back to the French. That was the year that the French managed to erect a
permanent settlement in Acadie, at Port Royak communitygrewandbranched out to
surrounding areasver the next 20 yearB 1654 the British attacked the French from
Massachusetts andgain, Acadie found itself under British ri{mbb, 2005). War broke out
again between the British and French in 1666, and ideads then handed back to the French.
Port Royalwasre st abl i shed as the capital in the 1680
was once again subject to British rule. In 1697 Acadie was returned to France once more, but
would fall to the Britsh again in 1710. The land had changed hands for the last time.

The signing of the Treaty of Utrecht in 1713, which finally and formsliyendered
Port Royal and all of Acadie to England, was a defining moment for the Acadians (Jobb, 2005).
At this point in time Acadie was renamed by the British. For years the British had referred to all
of Acadie, in various treaties, as Nova Scotia (Griffiths, 2086)v, cnesmaller geographic
area was renamed Nova Scotiabidsderswerethe Bay of Fundyto the west, thétlantic
Oceanto the south and east, and therthumberland and CabB8traitsrespectively, tahe north.
In 1713, after the Treaty of Utrecht was signed, the Frdragdan to establish fortress and town
at Louisbourg, located in thertheasteripart of Nova Scotiain the areknown today as Cape
Bretonlsland Fr ench emi ssaries Atoured the colony 1in
families in the Annapolis Royal, Minas and Cobequid areas to emigrate in exchange for land and
free provi si on sTheAcddazkbuld ha&@atied up pnd depaditdor.
Louisbourg, France, or other French colonveih relative easeHowever, most Acadians
decided to remain in their established settlements within Acadie. They had worked long and hard

to make Acadie their home and they were not able to agsitot their families and leave the
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land they called home. Additionally, the Acadians had $exalie change hands many times in
the previous century. At times they were under British rule one year, and under French rule the
next. Due to this constant uncertainty, perhaps they saw no need to immediately flee British rule.

Inthelcent ur vy, oat hs of £re ammonpiage (Jbbb, 2@0B)e 6 s mo
Such oaths were required in order to own land and to claim the rights of a citizen in most
European countries. These oaths were also important for the ruling class, especially in a territory
like Acadie, where the inhabitants may be apt to turn on you, siding with rebels or their former
rulers in times of war (Jobb, 2005). The matter of aih of fidelity amongst the Acadians first
arose in 1714, when George | became King of England. Since most Acadians had decided to stay
put after the Treaty of Utrecht, the BritishRadrt Royalinsisted on a signed oath from the head
of each Acadiafiamily and they were shocked when the Acadians began to try to negotiate the
terms of the oath (Jobb, 2005). The Acadians promised that they would remain neutral and
proposed an oath where they would not take up arms against England or Frances Tlusatva
all what the British had in mind for their new subjects.

In 1717 a newBritish governor was appointed in Nova Scotia, ColdRiehard Philipps.
A career military officer, Philipps sought to create a stable government in Nova &ubtia
established aystem of militaryrule where the governor and an appointed council of garrison
officers and local English merchants were in charge. The Acadkaraned wary of the British
officials, but went about their business as ususdttling where they liked, and dyking new
marshland as needed (Jobb, 20@hilipps noted the lack of Acadian adherence to the new
rules, and requested an additionad 8dldiers from the Lords of Trade. These soldiers were
never senbut an alternative strategyemergdds Jobb notes, Al n an eff ol

on this chaos, the British relied on elders within the Acadian communities to aet as go
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between® whi ch in turn | ed to a rough formation
(2006, p. 65). Governor Philippselected six representatives from the Annapolis Royal area in
1720 (Jobb, 2005). At first, they were appointed, but eventuahAtadians began to hold
annual elections to choose 24 deputies to represent their interests to the British. Their main role
was to deal with the British governmentd&s #Ain
British Crowno (Jobb, 2005, p. 66). The Briti
Treaty of Utrecht, had not consideredthe adi ans fAsigni ficamt enough
because after all, @At hey hs200% p. 260)| Acadiangpdlisyat n ot
the time was rooted in the Acadg&adense of community and the circumstances of their daily
lives (Griffiths, 2005). They placed their own needs first, as inhabitants of this tahd, a
determined that they wtdinotbei negot i abl e assets to be moved
purposes of a distant empireo (Griffiths, 200
the influences of Europe, was clearly unthinkable to both Britain and Frgeickeowever
unthinkable, an Acadian identihad emerged (Griffiths, 2005).

Governor Philips returned to England in 1722. In his absence, Lieutenant Governor
Major Lawrence Armstrong convinced the Acadians to take a modified oath in 1726 (Jobb,
2005). This oath exempted the Acadians from bearing arms against the enemies of the British.
Yet, upon the death of Geor ge ladignstakdarndw,, Ar ms
unqualified oath of allegiance to the new mon
the Acadians demanded an exemption from bearing armsppg2higturned in 1729 and
managed to convince roughly 800 Acadian head of households to sign an unconditional oath.
However, according tevddlkehgcetphdgavee¢he Acidiafisao pvi nc

verbal assurance that they would not have to bear arms (2005, phé%cadians were now
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under the impression that they waeutral. In reporting to his superiors, the Lords of Trade,
Philipps made no mention of this verbal agreement. After 1730, the Acadians were often referred
to as O6The Ne u tritistagoverdrarsdiving and wdoking in Acadie, But theras
no official record or recognition that they were in fact neutral in the eyes of the British. Jobb
sums it up best vpbmisted msesuperermand dJowed thdisBdus of eisast
(2005, p. 69).

The terms of the oath sworn to Governor Ppaigvere of little consequence, so long as
things were quiet in the colony. Things were peaceful and quiet for quite some time, as the
Acadi an fAGol den Ageo ohedrbwshpaald pnoshperl ay
p. 70). It is estimated that the popul ation ¢
over 14,000 in 1752, and there were similar increases in the amount of land cultivated and the
numbers of | ivestockod (Kennedy, 2014, p . 72) .
peace and quiet was short lived. The Acadians were aware of the storm brewing on the horizon
between the two empirethe British and the French. However, thaders within the Acadian
community fAtried, as much as possible, to rem
i mmedi ate problems of the region rather than
unfortunately meant that the Acadians &vanprepared for what would eventually unfold
(Griffiths, 2005, p. 438). Darllays were comingrhe Deportation of the Acadian peodlem

their homeland would begin 1755.

2.2 The Acadian Deportation 17551762

The Acadi an Depmod t@2®@ri somgeme mMtLé& iGy aconsi der e

in the history of the Acadian people. These terms, often used interchangeably, rdier@amece
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separate forcible removalf the Acadian people from across the Maritimes, beginning in

1755 and ending in 1762 (Johnston & LeBlanc, 2015, p.I6The fall of 1755the first

Acadians were rounded Uty order of Charles Lawrence, the latest British Govetmtake

charge of the colonyrhosewho failed to pledge allegiance to Geown were forced to leave.

There were no exemptions made for the Acadians, and the supposed neutrality, whiclighey we
under the impression that they had wavas no more. Governor Lawrence took a hard stance:
sign an unaltered oath, or there will be consequences for your actions. Unfortunately, the

Acadians could not have foreseen just how devastating thesejaenses would be.

2.2.1The Preceding Events

Coming to power in 1753 after spending six years in the region, Lawrence was familiar
with the defense issues of the colony (Griffiths, 2005). As noted by Griffiths, Governor
Lawrence also ficlearly envisaged the colony v
430). He proposed military actida deal with the Acadians, where previous governor had
This military action would include the removal of the people should they refuse an unqualified
oath of allegiance. Thigolicy wastheresultolL awr enwie$b t o make Nova Sc
and flourishing outpost of thritish empire in North Ameriganot merely to establish a strong
presence on the periphery of an empireo (Grif

to take an unqualified oath of allegiance, stood in the way of this vision. As suatenicavand

his advisors came to the eventual decision to
jurisdiction, without anything approaching ex
2005, p. 430).

In the final year before thedportation (summer 1754summer 1755), tensions ran high
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in Acadie. Governor Lawrence, working with Massachusetts Governor William Shirley,
organized a show of British military might in Acadie (Griffiths, 2005). Approximately 2,000
Anglo-American povincial soldiers and 300 British regulars were involved, with command
given to British officer LtCol. Robert Monckton (Johnston & LeBlanc, 2015). Their goal was to
capture Fort Beaépur and Fort Gaspareaux, both of which were under Frematrolat the
time. Fort Beau§our, located in what is today New Brunswick along the border with Nova
Scotia, was captured by the British on th& #6June 1755 (Griffiths, 2005). Fort Gaspareaux,
located in what is today New Brunswick amaitheast of Fort Beagsur, surrendered shortly
thereafter. Throughout theonths leading up to the capture, Lawrence was consumed with
worry about the Acadians (Griffiths, 2005). When Lawrence considered the security of Nova
Scoti a, iyofithe Acadiahsidaribgiah attack by the French was always a major
concerno (Griffiths, 2005, p. 433). Lawrence
an unqualified oath into the summer of 1755, first meeting with the Acadian repressnat
the 39 of July 1755 (Griffiths, 1973). Griffith§1973, p. 53finds that:
The political maneuverings which led to the deportation can be traced clearly
through the records of this Council [which included Governor Lawrence and his
selected caocil members], which met on its own and also with the Acadian
delegates. From these same records one matter is quite clear: the Acadians were
convinced of their right to discuss and debate, and the Councillors were equally
convinced of the Acadian right nto hear and accept.
The final meeting between Acadian representatives and the Nova Scotia council took place on
the280of July 1755, and the Acadiansd arguments
continued disbelief by the Council and Governor Lawrd@éfiths, 1973). The Council
informed the representatives that a decision had been made in favour of deportation, since the

Acadians had refused the oath numertimes. TheDeportation begamiAugust of 1755. As

noted in Figure, the Acadian settlements were well populated at this, txme this event

17



proved to be the great military undertaking that Lawrence had envisioned.
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Figure 2: Acadian Settlements in 1755.
Image CreditLeBlanc, R. (1967). The Acadian Migratior@zahiers de @graphie du Q@eg
11(24), 523541

2.2.2.The Expulsion

Sadly, as noted by Johnston & Kerr, fANo Ac
Deportationo (2004175 LtC6) . OomhSepwi embew 4 ead
the Acadian people residing in the village of Grand Préméssage stated that all men and
boys aged 10 years and older were to present themselves to the local parish church of Saint
Charlesde-Mines at 3pm the following day (Johnston & Kerr, 2004, p. 55). As ordered,

418 Acadian men and boys had gatheteguested at the church Septembert' 1755.
Shortly after 3pm, Winslow had interpreters read aloud the Deportation order in French to those
gathered, informing the inhabitants that they and their families were to be deported from this

land:
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That your Lands and Tenements, Cattle of all Kinds and Live Stock of all Sortes
are Forfitted to the Crown with all other your Effects Saving your money and
Household Goods and you your selves to be removed from this his Province.
(Jdhnston & Kerr, 2004, p. 55)
We can only imagine the scene that played out at the church that afternoon. The eyewitness

account of a New England soldier records the

confusioné togetrhgert hwatt,h fatnlgpeercdqu mtdediances of

altered it could not be expressedo (Johnston
were |l eft out of this gathering at the church
fathers,he bands and sons] o (Johnston & Kerr, 2004,

The Acadian men and boys were imprisoned at the church for several days. Winslow
feared an uprising and, having limited resources to stop one, he decided that keeping the men and
boys separate fronmeir families was key to maintaining order (Johnston & Kerr, 2004). On
September 10 1755, after being imprisoned for five days, Winslow ordered that 200 of the men
and boys be separated from the rest. There were five transport ships waiting in the Minas Basin,
and the men were marched off to the waiting ships. Winslow recorded the scene, writing that the
men fAwent off Praying, Siogeng&&CG8iydnegn héin
with Great Lamentations upon their knees pray
approximately fA2,100 Acadians were deported f
roughly onethird of the 5,800 Acadiansegorted from Nova Scotia during the first year of
forcible removal so (Johnston & LeBl anc, 2015,
| argest category [of deportees]o (Johnston &
keepf ami | i es together, fiYet in the chaos and hu

size of Acadian families often numbering more than 10 childiemade it even more difficult
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to keep them all together (Johnston & Kerr, 2004, p. 61). As thellAcadian definition of

family was not limited to the idea of a nuclear family, comprised solely of a mother, father and
children (Johnston & Kerr, 2015). Grandparents, aunts, uncles, cousins, nieces, nephews,
and inlaws were included in the Acemh definition of close family and these large family units
were often separated.

Once the Acadian people had been removed from Grand Pré, the British soldiers
foll owed through on orders to burn fAhouses, b
Acadians had built. The idea was that there would be no shelter for anyone who might have
escapedodo (Johnston & LeBlanc, 2615t hp. ABdD) .diA
fire to 698 buildings in the Grand Pré region: 276 houses, 255 barns, 155 outhouses, 11 mills and
1 churcho (Johnston & LeBlanc, 2015, p. 77).
times over, all across Acadie, beginnindli755. These scenes of the forcible removal of a
people from their homeland played out repeatedly until 1762, when the last of the deportations
occurred.

When the Nova Scotia Council and Governor Lawrence planned the deportation of the
Acadians, ltey had originally agreed to send the Acadians to France and other French colonies
(Johnston & Kerr, 2004). After some thoughbdwever, they decided against this, as they did not
want to strengthen their enemdedidedtmsehdithear y f or
Acadians to Britain, and Angi&merican colonies located to the south of Acadie (Johnston &
Kerr, 2004). As noted by Johnston & Kerr, ATh
that is clearly what they wa rAmeridan colomes,mwhesee nd i n
the population was mainly English speaking and Protest@fd (3. 68).

Ultimately, the expulsion forced fiabout th
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thousand Acadian men, women and children then
homes (Johnston &LeBlanc, 2015, p. 67). They were antesd by ship to various places,
including the southern United States and France (Leblanc, 1967). The remaining quarter of the
popul ation either went fAinto hiding or fled t
LeBlanc, 2015, p67). The Acadians endured terrible conditions aboard the ships, as there were
often fistorms, food shortages, foul drinking
& Kerr, 2004, p. 64). Unfortunately, many Acadians died &bih route. Approximately 3,100
additionalAcadians were deported after fBatish captured the Frendfortress of Louisbourg
in 1758,of whichiian estimated 1,649 died by drowning o
(Marsh, 2013).

As for those who survived theurney, they were considered refugees and were
unwelcome in these new and unfamiliar pladédse repercussionef the events of the
Deportation were long lasting, as the Acadians struggled to find aereg sf communyt
Indeed, while the officiagéxpulsion of the Acadiarfsom Acade ended inl762, Acadian
migration between North America, the Caribbean, and Europe occurred frequentijeuatid
of the 18 century (LeBlanc, 1967)We can obsem the devastating effects of these forced

migrations between 1755 and 1762 in Figlesd4, and in Table 1.
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ACADIAN MIGRATIONS
MIGRAT/IONS ACADIENNES
1755-1757

Figure 3: Acadian Migrations 17551757

Image CreditLeBlanc, R. (1967). The Acadian Migratior@ahiers de @graphie du Q@eg
11(24), 523541
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ACADIAN MIGRATIONS
MIGRATIONS ACADIENNES
1758-1762

Fig_ure 4. Acadian Migrations 17581762
Image CreditLeBlanc, R. (1967). The Acadian Migratior@z&ahiers de @graphie du Q@beg
11(24), 523541

Table 1. Location of Acadians in 1763

Place Number
Massachusetts 1,043
Connecticut 666
New York 249
Maryland 810
Pennsylvania 383
South Carolina 280
Georgia 185
Nova Scotia 1,249
St. John River 87
Louisiana 300
England 866
France 3,400
Québec 2,000
Prince Edward Island 300
Baie des Chaleurs 700
TOTAL 12,618

Crediti LeBlanc, R. (1967). The Acadian Migratior@zahiers de @graphie du Q@beg
11(24), 52354
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The Acadian Deportation was a devastating event with lasting consequences. Unfortasately,
Johnston and Kerr ar gue,isndtwrigad, nohisit@ phenmomethont o t h
we no longer seefar from it, as we learn from world newscasts on a regular basis. There have
been and there continue to be many forced r el
(2004, p. 6).

It is worth mentioning that there is some debate in the literature, and amongst Acadians,
on how the terms fAThe Deportati@&udn,2@8hd fALe Gr
For some, they are used interchangeably to reference the dark events of 1755 (Johnston & Kerr,
2004). For others, they speak to a political difference in the interpretation of those events. On
one side of the debate is the notion that moving awayframi ng @A The afdeégead t at i o1
using the nALe Ggsignifidantd®howing ghe nesdientydf the Acadians as a
peopleThose on this side of the argument find theéa
Acadians were removeaahd are long gon@Rudin, 2009) They argue that the -
D®r angement 0 better captures whatuphetawathyt f eel t
one thadid not lead to their permanent disappearance as a peeplanc(2009 finds that
Acadianshaveused the term to convey the devastation ofibportation, not as a means of
avoidance, but rather of acknowledgem@ite termi L e Gr and Di® teBlang,@ande nt 0
others who take this narrative approadferences not only the Acadians who were deported,
but also those who escaped and survived.

On the other side of the debate are those
signifies an | mportant moment in Acadian history,
D®r angement o to explain the events of 1755 do

(Rudin, 2009) Many on this side of the argument feel that these events amounted to ethnic
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cleansing grattheveryleasa s si mi | ati on on the part of the
speaks to this forcible removal of a peofdehnston & Kerr, 2004 )nterestingly, Faragher

(2006) refers to ALe Grand D®rangemento whil
at ethnic cleansingllustrating that this term is not incompatible with a strong focus on the
deportation as a defining moment for theadians Ultimately,while there is debate within both

the academic and Acadian communities over which term should be used, it is clear the Acadians
areindeeda resilient peoplevho cannot be defined by the traumatic events of theligiid

century

2.2.3The Acadian Community Today

The events of the Deportation devastated the Acadian community at the time, but we
must remember thafiwhile the Deportation is a crucial part of the Acadian story, it is not the
entire storyo (Johnston & Kerr, 2004, p. 7).
to make their way home to Acadie. This group was primarily made up of Acadmemnaere
former prisoners in British forts, or those who had fled or gone into hiding, as very few Acadians
that had been sent far away ever returned (Johnston & LeBlanc, 2015). Unfortunately, by this
time, the New England Planters had been broughyithe government to settle on the land once
ownedby the Acadians, and thus there was no land available for the Acadians (Johnston &
LeBlanc, 2015). As noted by Johnstork8e r r , At he Acadi e they had
(2004, p. 69). Many Adhans instead ended up settling on what is today known as the French
Shore, along the coast of southwestern Nova Scotia. @ttadians moved around what is today
the Maritime provinces, settling on whatever land they could afford, and where they were

permitted to do so.
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What the British had underestimated, in their desire to drive out and assimilate the
Acadian people, was fAthe Acadiansd will to su
ways and identityo .g8) This mgedibenstrefgthkcane frgm y@afts0 4 , p
A s @eliahce and successful struggle against forces that often threatened their way of life
Indeed,a significant number of Acadians in the Anglmerican colonies retained their identity
and didnot give up on their traditions and ways of life, as we can note from the thriving Cajun
population in Louisiana (Johnston & Kerr, p. 68). Today, therendtions of Acadian
descendants around the world, concentrated in
Québ e c , Louisiana, New England, and Franceo (Jc

incredible hardships they facatie Acadiarcommunity persevered.

2.3 The Creation of the Memorial Site of Grand Pré

One of the principal settlements within Acadiasthe village ofGrand Prélocated on
the Eastern edge of the Annapolis Valley in central Nova Sdati@ay, Grand Pré isoth a
UNESCO World Heritage Site aradCanadian National Historic Sitéis surrounded by
extensive dyked farmland, put in place by the Acadians in the |&tari7early 18 century
(Johnston & LeBlanc, 2015The site of Grand Pré was not always as central to the telling of the
Acadian story as it is today. I n the 18606s,
as the AAcadi an Renai ssance, 0 which gained tr
Mariti me provinces as fAa spirit of perseveran
(Johnston & LeBlanc, 2015, p. 97). The moveme
national conventions, which | edondlday, anfaethem,mer g e

and other markers of identity and prideo (Joh
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Renaissance movement was a driving force in the creation of the site of Grand Pré that we know
today, as they wer eatfies eperkiidneg atnod fiinnsdp iarnadt igoenn ei
(Johnston & LeBlanc, 2015, p. 99).

There are two main reasons why Grand Pré came to be the symbolic place it is today.
First, Lt-Col. Winslow kept an incredibly detailed journal of the events thgidragd during his
time in Grand Pré, as the Britisifficer in charge of deporting Acadians from this area (Johnston
& Kerr, 2004). This meant that there was a historical record of this event, which helped in
piecing together the story of whappened in Grand Pr8econd,n 1847 American poet
Henry Wadsworth Longf €lvlaommw ewrn otee tAtelfigthgei © f p Ae
storydisi mpl & ,0vp e @c ¢eeaatata bytthe dcadian Deportati&eiinedy 2014,
p. 5). Itis important to note that Longfellow wrote the poem nearly 100 years after the
Deportation of the Acadians aftitht he had never met any Acadians visited the land of
Acadie His poem, as a work of fictionjdinot strictly adhere to the historica@cords.The
idea for the poem started in April 8840. Longfellow was hosting a dinner paatyhis home in
Boston Massachusetignd ae of his guestdellow writer Nathaniel Hawthorne, asked another
guest,Reverend Lorenzo Conollyo tell thetragic talehe had heard from one of his
parishioners, Mrs. George Mordaunt Haliburton. The tale wa®ftatangelinea young
Acadian womarnwho became separated frdmar beloved Gabriain their wedding dayduring
the expulsion of the Acadiafiiom Grand Pré, and who spends the rest of her life searching for
him, only to findGabrielon his deathbeth Philadelphia many years lat&truckby thistragic
story of starcrossed loves, Longfellow set about composing hepic poenmiEvangeline: A Tale
of Acadi& which he would notomplete until 1847.

While the characters in the poem are fictional, the historical backdrop was factual, and
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interest in the events of the Dehventudllyathesi on gr e
poembecame widespread:

The poem became required readingnany Canadian and American schools and

colleges during the later part of the nineteenth and early twentieth centuries. As a

result, Evangeline, Graridré, and the Expulsion (now generally referred to as the

Deportation) became household names.

(Le Blanc, 2003, p. 55)

In its first year of publication, five editions of 1000 copies each were printed and, within 100
years, approximately 270 editions of the poem were published worldwide (Le Blanc, 2003). The
poem was eventually translatedo approximately 130 languages (Johnston & Kerr, 2004). As
noted by Le Blanc, the po®m@easgpesn)tbyevdkihggy i mmo
i mages of an idyllic AParadise Losto (Griffit
gl oss oveEvangdlimé ,p apsati nitni nog t he events of the De
romantic, rosdinted point of view. As a result, tourists increasingly wished to visit
AEvangel i nebsPv®llilagganée KHymmat hetically upon
2003, p. 59; McKay & Bates, 2010).

The AEvangel i ne P&hBataso20E npo72)pbeqarMrethr@a/inceof
Nova Scotian the 1860s, and, eventyabeame an fAor gani zed campaign
interests and entr epr en e uBythe1l9208) th&pongnon&noBlad e s |,
attained a high degree of popularity, @ va Scoti a had become known
Evangelingd resulting in it becoming fione more frol
offering a variety of attractions to wéleeled East Coast folk as a respite from their stressful
urban | iveso (McKay & Bat es, 2rastrueture ysingthisO 3 ) . E

AEvangel,d neomplasmtde wi th Aadvertising copy, pos

and pseud@ventso some of which are still in use today (McKay & Bat2810, p. 76)This
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promotion of the narrative of Evangelineshaorked as a marketing strategy since the poem

gained popularity, with Maritime tourism receiving ample interest from tourists (Soucoup, 2013;
McKay & Bates, 2010). With the rise of tB®minion Atlantic Railway, and the operation of the

first successful train and ferry tour of Nova Scotia in 1871, tourism from America to the Land of
Evangeline in the Annapolis Valley was boomiagconvergence f Ai dyl | and 1 ndus
(Campbell 2017, p. 54 Campbell, 2011Soucoup, 2013; McKay & Bates, 2010). Even early

tourism advertisements Mova Scotia featured images of Evangeline, with these advertisements
painting a romanticized past for Nova Scoivhjch offered fistresseebut American urbanites a

chance toelive the romance of older and bettertimes and al | recowerdheit vitab m t o A
energies, and derive inspiration from tranquil landscapes bathed in the transfiguring glow of

historyd (McKay & Bates, 2010, p. 72). While it is understandable iath of the Annapolis

Valley area of Nova Scotia would cash in on the opportunity to market Evangeline, more

perplexing was the adoption of everything Evangeline by the Acadian people themselves. As

McKay and Bates note, the poem became popular ash@agdians between 1884 and 1887,

with the name Evangeline becoming Acommon cur
vessels and then to baby girlso (2010, p. 93)
Evangeline was penned by an Aman Englishspeaking poet. On the other hand, it is

important to note that there were, and still are, Acadians who are disenchanted with Evangeline,

considering her to memyetlydo beMdkay a& pRatte 0f 2AQ:

2.3.1A Tourist Attraction

The Evangeline Phenomenon ultimately gave rise to a dedicated Acadian heritage

attraction near the village ofré@nd Pré The heritage site that we know today wasally a
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fourteenacre area purchasedi807 by a local jeweller, John Frederic Herbin (Johnston &
LeBlanc, 2015). The land was believed to be the site of thed8tury Acadian church of Saint
CharlesdesMines,whichresidents of Grand Pré @usurrounding areas would have attended.
However, after numerous archeological digs at Grand Pré, the exact location of the church has
never been fmothenwhs Acatlian, dnd Hedbm wanted to have the site of Grand
Pré made into a memori@ the Acadian Deportation. He erected a stone cross on the grounds to
mark the location of the Sa#harlesdesMines cemetery (which was found on the grounds),
using stones from what he believed were once a part of Acadian houses (Johnstor2Q04grr,
In 1908, the Nova Scotiae gi sl ature enacted the nAt mguirgtees o0
|l egitimacy to Herbinds vision and marking the
the land of Grand Pré (Johnston & LeBlanc, 2015, p. 104).

In 1917, Herbin and the trustees sold the grounds of Grand Pré to the Dominion Atlantic
Railway (DAR), with the condition that a memorial church be built on the site for the Acadian
people (Johnston & Kerr, 2004). The DAR then assumed responsibility for the maintenance of
the land. The DAR consulted with a renowned architect at the time, PebbsNo order to
make a plan to turn the grounds into a tourist attraction, evoking images of Evangeline and the
scenery from the poem. Nobbs drew up a plan 0
potenti al monument | oc2015)polls.dhe (ddaavhsihsttthis Bite & L e B
would allow visitors a peaceful place to reflect on the Acadian tragedy of 1755. The DAR used
the connection between Grand Pré and the d&eangelineto promote the railway, and in turn
the site of Grand B

In 1920, the DAR unveiled their commissioned statue of Evangeline.dBiilely of

bronze, she was the work of adécois father and son sculptor team, LeRisillippeand Henri
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Hébert.McKay and Batesuggest that tastatuewasi na@«ro nf r ont at ithenal 0 i n t
viewer who stands before her is thus invited to take part in her mourning (but [is] not challenged
to rise up against the oppressor or reflect g
& Bates, 2010,p 119) . Mc Kay and Bates propose that tl
compl ex economic and cul tural c¢o20l®p.ilE).Atcont ex
the time of the statueds creati oningthebiteofe wer e
Grand Pré, namely the Dominion Atlantic Railway, and the Nova Scotian government. Neither
of these entities would be interested in a statue that highlighted the tragedy of the Acadian
people. This was due in part to the fact that Grand Pré was originally designed to be a theme park
of sorts, or at the very least, a happy and relaxing ftacgsitors.

In addition to the statue, another key element of the growmadghe Memorial Church.
In 1921, during the'®8Acadian National Convention, the former Société Nationale
| 6Assomption, now known as the Soci ® ® Nati on
church site from the DAR (Johnston & LeBlanc, 2015). In 1922MemorialChurch, also
known as the | 6£gl i se Souv e mitsrbythewhaadianbui |t aft
community throughout North America. The interior was completed in 1930. The church
represents Athe spirit of nationalism and the
continued to play an important role in the Acadianaissance in the years that followed
(Johnston & Kerr, 2004, p. 73). Commemorative efforts at Grand Pré over the next several years
included installing a statue of the Acadian patron saint, No&rmedel 6 Assompti on, i n
church in 1923, and at is known as the Deportation Cross, an iron ceossted in 1924 along
the DAR railway line, at the place believed to be the point of embarkation for Acadians in 1755.

Research in later years showed that this embarkation point was actually ¢e agllad Horton
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Landing,and the cross was relocated accordingly in 2005 (Johnston & LeBlanc, 2015).

Ultimately, all these commemorative efforts increased tourism to the site, not only by
those of Acadian descent, for whom the trip became a pilgrimage of sorts, but alse by non
Acadians. Since the events of the Deportation of 1755 had resurfaced, there was a collective
worldwide sentiment that this was a great tragedy that should not be forgotten. With the creation
of Grand Pré, there was now a place to remenadeu de ménoirefor the Acadians, and

people everywhere (Nora, 1989).

2.3.2The Shift to a Historic Site and the Road to a UNESCO Designation

After three decades of Grand Pré functioning as a tourist attraction and an unofficial
memorial site for the Acadn Deportation, the Historic Sites and Monuments Board of Canada
made a recommendation to the Government of Catiedahe site of Grand Pré would make an
excellent National Historic Park. Negotiations began in May of 1955 and, by December, the
Sod ®t ® Nationale | 6Assomption agreed to sell t
(Johnston & LeBlanc, 2015). Grand Pré National HistSitie came into existence, under the
jurisdiction of Parks Canada. Five years later, in 1961, the site opereddohlic as a site of
national historic significance. Since thétarks Canadaas worked diligently with
representatives of the Acadian community to maintain and enhance the original features of the
site. In 1995, the Government of Canada decided to designate a large stretch of land from Long
Island to the Gaspereau River, calling it the Grand Pré Riistdric District. This designation
Aacknowledges the interconnected i mportance o
from the 16806s to the presentodo (Johnston & L

members of the Acadian and local Nova Scotian community began to wonder if the Grand Pré
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sites collectively might be able to receme international Unitefllations Educational, Scientific,
and Cultural Organization (UNESCO) World Heritage Site designé&limmnston & LeBlanc,

2015, p. 11} According to UNESCO

Heritage is our legacy from the past, what we live with today, and what we pass
on tofuturegenerations. Our cultural and natural heritage are both irreplaceable
sources of life and inspiratioWhat makes the concept of World Heritage
exceptional is its universal application. World Heritage sites belong to all the
peoples of the world, irrespdce of the territory on which they are located.

(UNESCO, 2020)
UNESCO World Heritage Sites are selected every year from a Tentative List put forth by
countries who have sites that they would like to have considenedirst UNESCO World
Heritage Sites were selected in 19d@8d Canada compiled its first list in 1980 (Johnston &
LeBlanc, 2015). In the early 2000s, it was time for a new Tentative List of potential sites, and
130 locations from all provinces atefritories were assessed to see if they would meet the
criteria set out by UNESCO (Johnston & LeBlanc, 2015). Eleven sites were eventually selected,
two of them in Nova Scotidn addition to thel'own of Lunenbergwhichhad already been
inscribed @ the UNESCO World Heritage Sites List in 198% Joggins Fossil Cliffarere
selected irR008. Then in2012,the Landscape of Grand Pré was designated an official UNESCO
World Heritage Site. lis a long and arduous process to be selected. Sitbtsg@tu gh a Ar i go
process of research, evaluati on, and clarific
complete (Johnston & LeBlanc, 2015, p. 113). There are ten possible criteria for designation, and
the potential site must be deemed by UNESCO t
representso as well as possessing Aoutstandin
113).

The Landscape of Grand Pré weemed taneettwo outof U N E S C @ csitera
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(numbers v and vin order to be included on the World Heritage L@&titerion number v
means:

to be an outstanding example of a traditional human settlementsanadr sea

use which is representative of a culture (or ceklror human interaction with

the environment especially when it has become vulnerable under the impact of
irreversible change

(UNESCO, 2020)
Criterionnumbervimeaw h i | e, r etqheidire@lgor tangiblyeassodiated with events
or living traditions, with ideas, or with beliefs, with artistic and literary works of outstanding
universal significanag ( UNE S C Q\ccor@iry HWINESCO, Grand Pré meets these
criteria in the fdlowing ways:

(v): The cultural landscape of Grand Pré bears exceptional testimony to a
traditional farming settlement created in the 17th century by the Acadians in a
coastal zone with tides that are among the highest in the world. The polderisation
usedtraditional techniques of dykes, aboiteaux and a drainage network, as well as
a communitybased management system still in use today. The resultant rich
alluvial soil enabled continuous and sustainageculturaldevelopment.

(vi): Grand Pré is theeonic place of remembrance of the Acadian diaspora,

dispersed by the Grand Dérangement, in the second half of the 18th century. Its

polder landscape and archaeological remains are testimony to the values of a

culture of pioneers able to create their oemitory, whilst living in harmony

with the native Mi 6kmaqgqg peopl e. I ts memor.i
symbolic reappropriation of the land of their origins by the Acadians, in the 20th

century, in a spirit of peace and cultural sharing withEnglishspeaking

community

(UNESCO, 2018)
UNESCO World Heritage Sites differ from National Historic Sites in two ways: first, National

Hi storic Sites are dedicated to Apreserving,

oreventoflst or i cal Il mportance i n a particular coun
possess fAqualities that speak to everyone on
Second, these fikey qualitieso nehegastfJohndbor cont
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& LeBlanc, 2015, p. 114). Writing in the context of dark tourigmeterm for visiting sites
where death, disaster or tragedy have occulMdds (2002, p. 1176) finds that certain sites have
a fAcritical spaheras, aidnv atnerangse oo fo vteltreiort Al ocat i
authenticity, he argues, occurs when a site of remembrance of a tragedy is created upon the
actual ground where the tragedy occurflte landscapef Grand Prés considered to have this
locational authenticitand UNESCO find At he conditions of authent
memori al aspects of the Acadian culture and f
(UNESCO, 2018).

Clearly, thenthe site ofGrand Pré plays an impant role in the narrative of the Acadian
Deportation first asa National Historic Site anelventually aga UNESCO World Heritage site
because of its significance to Canada and the World. In the next chapter, | will address the
scholarly literaturen spatial commemoration and sites of memory, which will help to

conceptualize how the story of the Acadian Deportation is commemorated at Grand Pré.
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Chapter Three: Literature Review

3.1 The Role of Place in Geography

Forhumanstcgeogr apher s, understanding the spati
interact through space and place, is at the heart of our discipline. This concept of place is
fundamental to the study of human geography. With the advent of thenistilmuaproach to
geography in the |l ate 19706s, the idea of exp
discussions. These humamsieographerfocused on the relationship between people and the
world throughexperience (Cresswell, 2008).t hi s sense, fAplaces are | o
(Cresswell, 2008, p. 134)This was revolutionary at the time andhny geographers would
dedicate theicareergo exploring place in this waynost notablyYi-Fu Tuan, who had much to
say about the experience of plaiidace is a center of meaning constructed by experience. Place
is known not onhthroughthe eyes and mind but also through the more passive and direct modes
of experience, which resisbjectification. To know a place fully means bothuttderstand it in
an abstract way and to know it as one person knows andii®ais, p. 152)While the definition
of place itself is often contested, Cresswell and Hoskins find that most of thegeogra
literature on place can agree on the following:

Place simultaneously evokes a certain materiality (it has a tangible form to it) and

alessconcrete realm of meaning. These come together in a particular location

(even a mobiléocation such as &). In addition, place involves different levels

of practice and performance. Unlike dominant notions of landscape, which is

more often than not seéom a distance, place needs to be experienced. Place is

a lived concept(2008, p. 394)

Place, as desibed bytheh u mani sti ¢ geographers of the 1970048

positive thing. Il n the 19806s and 19906s, a m

Marxism, feminism, and postructuralism. These geographers were intedest exploring
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guestions of inequality and power in relation to place, and thus emphasized that place
experiences could also be negative or dark in naimetemporary human geographers have
alsoemphasized the fluidity of place. Doreldlasset ak es a fiprogressiveo or
to place
First of all, it is absolutely not static. If places can be conceptualized in terms of
thesocialinteractions which they tie together, then it is dlscase that these
interactionghemselves are not motionless things, frozen in time. They are
processeg1997, p. 322)
Masseyods work | ed to a transf orfromstartmgioutj n t he
thinking of placeil v e r tiiaxraoted iy time immemoriélto thinking of it horizontally
as produced relationally t hr ougUressweledddsthatn ne ct i
Aplace is not a fixed, bounded gthepeoplehdaas ged t
and things that pass i n alB7)Fluditytcanerfcourageamo ( Cr e
positive encountewith place, as it allows our conceptions of places to change. Hoytieiger
does not make our overall experience @icehecessarilyositive Places always remain fluid

and open to interpretation and transformgtioln e r e f or e, as Cresswel |l apt

are never truly fiM37shedo (Cresswell, 2008, p

3.2 The Geography of Memory

Understandingplacend t he spatiality of peopleds | iv
discuss the site of Grand Pré. The site of Grand Pré itself has undergone many @hanges
time, makingit fluid, dynamig and open to interpretation and transfororatVisiting the site
can lead to a darker experience of place, as the site commemorates the tragedy of the Acadian
Deportation. The role of plade fostering collective memory and commemorai®thusalso

relevantto the discussion of Grand Pré.
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The notion of place is crucial when exploring the role of memory within the realm of
geography and can be used to either fAbolster
(Cresswell, 2015, p. 206AsCr esswel | and Ho s kfiplacei materialitye, At hr
meaning and practidear e si mi |l arly prevalent in geographe
geographical functions both as a realm for outsourcing memories and as a location in which
remini scence o0¢cCcur g inthic 20se, ®ears gpimilariBes 4 place, &hd tmeo r
connection between the two conceptsisstrédvsgh e phi | osopher Jeff Mal p:
connection of memory with place is not peripheral nor is it contingent. Place and memory are
integrally connected such that one c@dnot wund
p. 12).

Like place, nemory is fluid, dynamic and capable adrnsformationThe actof
remembering or reminiscing clearly allows for new interpretations of a past event. While we
have found that both place and memory are concepts that are open to change and interpretation,
it is also possible to view these cepts as fixed and stable, which makesrtladl the more
complicated. Edward Casey finds that therefisat abi | i zi ng Tmoweveramuahe 0 o f
a place changes, it also remains the same (1987, p. 186). Cresswell and Hoskins note this as well,
first discussing Casey, and then stating, fAwe
how much is new and how much has disappeared, but it is more likely that parts will endure and
evoke memories of aandHoskind2D08,ip. 395). ikl®@omépl@cese s s we | |
may not change physically, our experiences of places can and do change, so while the materiality
of place may remain the same, the experience of a placdteaovert i me |, and Athis
experiential nature of place adds to anhe asso

Hoskins, 2008, p. 396). Sometimas, Cresswell and Hoskimste, this change occurs gradually
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over time, and sometimes it occurs quite qui¢R08) Thesechanges, and therefochanging
interpretations of places, are noted in sevieegistudies in the geography of memory.

Public memory is an important aspe€tboth local and national community identities
As noted by Licata & Mercyii ¢ o | | e c tids are sharegl nepresentations of a group's past
based on a c oimw h94)i Whigerihie formation of collective memories is
affected by both cognitive and emotional factors, it occurs in the context of human interaction
bothwithee h ot her and with cul tural artefacts, an:
and transmitted through, narrrlat itvhees d 9(8l0idsa tFa eé&
sociologist Pier rieuxdd méneid@o describe unportdntesite e r m 6

collectivememory such asnuseums, archives, and cemetefisra, 1989)Similarly, as Foote

andAzaryahunote the geography of memofyl ocat es hi st or yinspacel i ts r e
and landscapé.t answers the question 6dwhere i s memor
certain vision of history into a moThéyadlsoof com

findthatthen geogr aphy of publ i commemmtive/feaiures atkywddedmi c :
whil e others, abr up(Fboteand Azargmu2067upm 130)When di sappea
discussing memory in relation to pla€esswell and Hoskins al$iod that:

Memory is conceived as a device that works to réize or (less often) contest

existingsocial hierarchies. In such circumstances place occupies a precarious

ground at risk of becoming hidden, forgotten, silenced, or shadowed by normative

strategies of recall. In other accounts place can help recoveonesnor at least

make them more visible, by validating pasts and enabling some to claim a

presence(2008, p. 394)
Interest in the geography of public or collective memory and commemoration has grown

over the past three decades since the emergéeeely works focusing on landscape symbolism

(Harvey, 1979 owenthal,1975, 1985Tuan,1974, 197%. The research in this area has
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expanded, according to Foote and Azaryahu, to

historical preservation,andh e pol i ti ¢cs of commemoration, nat
(2007, p. 125). Public memory and commemoration exgesstsan&c ur r ent fAsoci al t
political realities, and cultural valueso (Fo
asserthat:

Memory is seen as socially constructed, not innately given, and always shaped by

economic, social, cultural, political and ideological contexts of its creation. In this

sense, memory is an invented tradition often shaped by mdimjduals and

groups over long periods of tim@007, p. 126)
As such, ajeographic analysis offers spatial perspectives on what Bodtézaryahue a | | At he
patterns and dynami cs (2067, pcl@Iinteeestioglyantmany eessp r ac t i
memory is manipulated to serve the interests of the powerful elite within society, as they try to
legitimize their authority (Foot& Azaryahy 2007, p. 130). The powerful in society may erect
sites, including memorials, buildings, and streensjgvhich hold meaning and tell a narrative
which casts the elite in the best possible light. However, theseaiefien becoméocal
points for social frictionficontestedites like these, where the powerless canfront the
powerful, can befef ect i ve poi nt s &Azaryahur2e03,ip.sl30pthesed ( Foot e
contested sites, and othstesof violence and tragedy are associated with the darker side of
place mentioned earlieditimately, it is clear thapublic or collective memory jlys an

important role invhetherhistorical events are physically commemorated in the landse@ayk,

how thenarrative iframed for visitors.

3.3 Dissonant Heritage

I n the | ate 19906s, Tunbr i ddissonannhdritages hwor t h

They began by defining heritage agq19%,pi20)ont e mp
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By this, they mean that heritage is culturall
heritageso, I n r eesifio consaneer groaps (Timeridge & Asthveortho ¥996s p
p. 8). This heritage product can be viewed in two ways. First, the supply side can be cansidered
focusing orthe producers of heritage, or the heritageitstdf. Secondye can look athe
demam side which emphasizethe consumers of heritage, or the visitors to the Isiterder to
examine the heritage creation process, they found that a new concept was required, which kept
ideas of #fAdiscrepancy and &wcodgsbnanteting 0 at t he
heritag®or dissonant heritage (Tunbridge & Ashworth, 1996, p. 20). Tunbridge and Ashworth
state that di ss on adscadarncenor lack of agteangert anid consisiency e s
which in turn immediately promptstigeu e st i on, Obet ween what el emerl
occur?60 (1996, p. 20). They draw an analogy
which can also be extended to psychology and the idea of cognitive dissonance (Tunbridge &
Ashworth, 1996). They found that dissonance is both elemental to the nature of heritage, and
also, that it is a ubiquitous condition of all heritage (Tunbridge & Ashworth, 1996).

Tunbridge and Ashworth also discuss the relationship between dissonance and
disinheritanceTheconcept of heritage, as noted earlieg ontemporary product, asd as
a new generation is born and lives, they in turn create their own new heritage. This heritage
becomes embedded in our cultiireften for long periods of timi leaving behind traces for
future generations to pick up on, or to igndreturn,someone is going to inherit this heritage,
whiles omeone el se will be disinherited, either 0
(Tunbridge & Ashworth, 1996, p. 21). Tunbridge and Ashworth ti@ethis notion of
disinheritance, at itsore, finds thatlaheritage belongs to someone; and therefore, it does

belong to someone elsé&/hat it really comes down to is: who is writing dwaritag® Also, and

41



perhaps more importantly, who is being written out?

Heritage managemerist open to a wide array of choices and decisions made by the
Omemory managers6 of today. These choices are
narratives can be considered more important to relay to future generations than others. For
example, Tunbridge and Ashworth devote an entire chapter to tackling the heritage of atrocity.
This type of heritage can | ac katréctyafteginvbleg r e ma
desecration or destruction (Tunbridge & Ashworth, 1996, p. 129). The intangibility of this type
of heritage means that since there may be no one to inherit this heritage (other than tourists), the
interpretation of this typef heritage may vary greatly, depending on who is interpreting it
(Tunbridge & Ashworth, 1996). Tunbridge and Ashworth question how can you possibly market
or manage this type of heritage? They find that the choices are not always easy. Memorialization
can potentially lead to the glorification of the perpetrators, which would offend those who are
descended from the victims. One thing is clear, however. The management of these sites of
atrocity heritage requires further investigation.

Dissonance in heritage is frequently caused by commercial developments, especially
those | ooking to 6cash inéd on, or sell, the p
museums, the memory managers, havemokeefem nAguil
and with more serious consequences than any ¢
1996, p. 264)Tunbridge and Ashworth find that while at times dissonance in heritage can seem
overwhelming and can lead us to think that thereigvay to reconcile our present with the past,
this dissonance can also be dAtrivial, Il gnor ab
on the situation (Tunbridge & Ashworth, 1996, p. 263). Once again, the choices are often left up

to the menory managers, to decide if tidgssonance is easily mitigated. Tunbridge and
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Ashworth state that the resolution of heritage dissonance, from minor issues to large scale
atrocities, at | ocal and gl obal ndyditzxdl e s , i's fa
harmony in our society (1996, p. 276).

Al so wri ti ng (withantupdated lara reeisedlv@rSiah published in 2003),
Kenneth Foote discuss@mericansites of violence and tragedy his bookShadowed Ground
In using a geographic scope of analysis, Foote offered a new and interesting perspective on how
suchsites are commemorated (if and when they are commemorated at all) and the various
rationales behind theeemmemorations. For example, if we do commeateor choose to
remember @ragicevent within our collective memory, then how do we do it? If we decide not to
commemorate these sites, he questions why we do not, and then what happens to these sites?
Foote finds that tthteasstormdandseapme, ahdalkeeits indaréng évpro we r
l ong per i ods 2003 p.4xwhersetlissitq itfelh metomes open to various
interpretations over timé-oote devised fouspproachefor commemorating sites of violence
and tragedysanctificationdesignation, rectification, and obliteration. It is worth noting that at
times these categories appear to fall along a contimndrthasitescanchang categorieover
time. Each ofthese outcomes can result in major changes to the surrounding landscape, but each
one has a different impact in terms of our geography of collective memory (E608g,

Sanctification, involves the creationaf A s a c r ieacsite sqt dpartcamtbdicated to
the memory of a persogroup or evenfFoote,2003 p. 8). This process almost always involves
the construction of a permanent marker on the landscape, and is intended to be maintained for all
time. These places are dedicated through ritu
monuments that serve as 2003epn8).Dedignationissimilanrar ni n g s

nature tosanctification, except tha)though the site is also markéihis response omits rituals
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of consecrationnn essence, designated sites008p.&) mar ked
Foote explais that with designation, there is usually agreement that a site itself is important
however these places are simply unveiled rather than dedicated.

Rectificationisthggr ocess by which a site of violenc:
a g a iFoote,2003 p. 23). The site may gain temporary notoriety, howevemndgative
associations with the site itself weaken over time, and the site is then reclaimed and reused in
everyday | ife. Foote i nf or msmajorgy:.of sitesteuchedbly i c at i
tragedy and violence. These are the sites of events that fail to gain the sense of significance that
inspires sanctification or designation and | a
(2003, p. 23)Finally, obliteration entails Aneffacing al/l
remove it from view Obliteration goes beyond rectification for the site is not just cleansed but
s cour e d?003pF2d)oMost commonly, the site is abandoned, and while it may be used
again after a long period of time, it will not be used for the same purpose as it was previously.

F o ostmaid point throughout this early workthat violent and tragic events shd be
commemorated in the landscape in order to allow for emotional healing toi ascsirll
i mportant and relevant today. He aptly states
American past, nor should itbe b ut we fiad thaeAmecansmust face th&iolent and
tragic events which have helped to shape the coiirfoybetter or for worsé by marking the
sites and commemorating them in our public collective mergiergte, 2003, p. 336He muses
t hat 0 per hahptsnany mae epents aould andsshotld be openly acknowledged in
landscape as a step toward a more encompassing view of the roles played by violence and
tragedy in Ameri can s dhedse @ldayaan eqdiyde trapslated2dothdr, p .

settings outside of the United States of America and can be applied to various sites of violence
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and tragedy around the world. The site of Grand Pré in Nova Scotia is no exception, as a site that

commemorates the tragedy of the Acadian people.

34 Dark Tourism

With the advent of dissonant heritagesearchsome scholarienbegan to branch out
from this line of inquiry into the realm of dark tourisBark tourism, according to Light, tends
to be used as fdan umbrella term for any form
suffering, atrocillp 277t Somdairaes known as tramaiourghigh ( 2 0
encompassesavel to specific sites motivated by a desire for an encounter with death (Light,

2017), dark tourism is considered by many scholars to be an emerging field of research which
requires geater interdisciplinary study (Foley & Lennon, 1996; Miles, 2002; Slade, 2003; Stone,
2006; Biran, Poria & Oren, 2011; Stone, 201Giyenthe tragic nature of thevents of the

Acadian Deportatiorthe site ofGrand Pré can be considered a siteaskdourism.

Dark tourism as an explanatory framework was first proposed by Foley and Lennon in
1996. They defined it as fAthe presentaad i on an
di saster sitesodo (Foley & Lennon, 1996, p . 198
the ways in which they are presented amdrpreted for visitas: the supply side of the debate.

Taking another viewpoint around the same time was Seaton, who proposed the idea of
thanatourismit r avel to a | ocation wholly, or partial
symbolic encounters with death,partt | ar | 'y, but not exclusively,
This notion represents the demand side of the debate: visitor motivations for encounters with

death which has been of interest to researchers since it was first propdaeh.of the early

dark tourism work focused on dark sites, winilere current research has increasingly focused
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on visitor motivations.

Several scholars early on researched the supply side of dark tduhsnsites

themselvesMiles (2002) propsed a system of classifying sites based on locational authenticity

which suggestethatspecificlocations wherelarkevents take place hold meanimmndwhere
suchsitescan be characterized agher dark, darker, or darkestpending on the degree of

locational authenticity they possebsthis classification, sites where atrocities wepenmitted

such as the concentration camps atForMles,chwit z,

sitesmerelya s soci ated with atrocity would be placed

depending on the level of locational authenticity attributed to ti@mexampleMiles
emphasizes thahe United Stateslolocaust Memorial Museum in Washington(Disdark
indeed, but lacks the locational authenticity of Auschvidtalding on this, Strange and Kempa
proposed multiple shades of dark tourisimding that at penal tourism siteshades of dark
tourism Adexelsop & r2Didly, Stpne (2@G) Pryposed a spectrum of
dark tourismwhere site®f death and suffering were tidgarkesy and where sitegssociated
with death and sufferingrew increasingly lighter on &spectrum These notions have been
critiqued by manycholars, who argue that sites are not intrinsiaidik (Jamal & Lelo, 2011;
Ashworth & Isaac, 2015Ashworth and Isaafind that,
the fatal flaw in these attempts to impose a system of classification upon tourism
sites, first separating theimto discrete dichotomy of dark from light and then
subclassifying in an increasingly complex hierarchical system, is that the same
site evokes different experiences for
finds dark, another does not. Therefare site is intrinsically, automatically and
universally dark. Sites labelled as dark may not always be experienced as dark by
every visitor(2015, p. 318).
Walby & Piché (2011alsos uggest that visitors can and

di fferent ways, and therefore 6édarkd can
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Some scholars ar&ksptical about, or even dismissive of, the concept of dark tourism,
arguing that the notion of @Ada¥#iB@a78)sbstds i s not
instead socially constructédt will change as time goes on, and between societies (Jamal &

Lelo, 2011; Biran & Poria, 2012; Ashworth & Isaac, 2015). Furthermore, Ashworth and Isaac
find that the concept comes into question g@hadal scale

The term does not translate well into French, German or other major European

languages and the terminology does not seem to be firmly embedded in thinking

about tourism outside a narrow range of countries. Indeed, considering the

national bakground of almost all the pioneers in the field, it could be claimed to

be a predominantly British phenomenon with much more muted echoes elsewhere

(2015, p. 323).

Much of the research surrounding dark tourism focusdsatitefieldtourism or war toursm,

which may offer too narrow a frame for dark tourism as a wfiatght, 2017). here isalso

some debatm the literature as tavhetherdark tourism is a new concemt simplyarelabeling

of anolder conceptAs noted earlierTunbridge &Ashworthwr i t i ng i n the | ate
di scussed the noheroint aogfe of d(i Tsusnobnraindcgee i& As hwor t
appears very similar in nature to dark tourism, while other scholars see dark tourism as another
dimension of heritagetrism(Light, 2017). Another important critique of note: some scholars

find dark tourism to be but a flashy, evocative label for heritage tourism, rather than a coherent

and substantive branch of reseatdm d er t he umbr el | a darktounsmédar k t
and thanatourism have received much interest over the years, both in academia and in the

popular media. The term has been sensationalized pofndar media and has drawn much
attention. For exampl e, kt Heruirdaniadgd Badhdvefound i x s h

thatfithanatologicatonceptualisations of dark tourism consumption have contributed to the

6nor mal i sat i ojmMeanny, tadsaor cki rearbyddasciratind witlleathhas
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beennormalizedby the poplar media coverage of dark tourig@018,p. 526) This is consistent
with the overall critique of dark tourism: that it is a flashy term utilized to entice popular media
coverageU|l t i mat el vy, L i g h orthamatguisnsare just tvagpgide t our i s m
frameworks for understanding tourism at pl ace
Despite these concerns, the mid2 0 0 0 6 s tintreasieg callefor further research
into visitor motivations within the realm of dark tourism (Stone, 2006). Current research still
primarily focuses on this line of inquirgalthough it is now more multifaceted than e{&tone,
2011a; Stone, 2011b; Stone, 20K2rr & Price, 2016Nawijn, Isaac, Van Liempt &
Gridnevskiy,2016. lliev (2020) finds that the most recent dark tourism research looks at the
different experiences of tourists at dark sites, with a particular focus on emotional and cognitive
experiences. lliev note§,t bensumpti on, motivation ranaimd exper.i
key research areas in this field (20p01).
While there is clearly a need for further resear¢b wisitor motivations and experiences
at sites commemorating violence and tragéidgre is also still a need for further research into
the sites themselve&rand Pré would certainly qualify ascha siteand, while thdramework
of dark tourism has meritprefertousethe ens of di ssonant heritage,
analysis o s h a d siteséndh@ next chaptet,will introducethe concept of spatial
narratives, anéxplore the methods used to collect data at various study sites within the Grand

Pré National Historic Site.
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Chapter Four: Methods

4.1 Spatial Narratives

In this chapter lay the foundation for my research methods. First, | givet@oduction
to theconcepbof spatialnarratives and why he application of this conceptrislevant to my
researchl explaintwo forms of spatial narrativéandscape narratives and museum narratives
and their potential application historic sitesNext, | list my research questiongnd explain
how | went about using a spatial narrative approach to answer firgally, | detail the research
challenges that | encountered.

This studyanalyzeghe use of spatial narrativas aprominent national heritage sif€he
teems pati al narrative, first coined by Kenneth
describes the spatial configuration of a narrati®w narratives, or stories, are arranged to be
told within acertain spacdor example, within a museum or heritage site setifmaryahu &
Foote, 2008)The use of spatial narratives appealed to me because to my knowledge, this
approach has yet to be used at a CanddaionalHistoric site, andhere is a gowing bodyof
research which has much to contribute to our current understanding of museums and heritage
sites. Spatial narratives are relevant to my analysis of Grand Pré because there were many places
to potentially apply this concept at Grand .PrBere are two museums contained within the
heritage site, as well as guided tours, and the landscape itself.

In their2016book, Narrating Space / Spatializing NarratiyRyan, Foote & Azaryahu
discuss the intersection of narrative and space. This book is a significant contribution in the field
of spatial narratives and buiTélkgnthe authérdndt e and

t hat space should not rboep ov iteowead nnaearges that vaes, tbhuet
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Aspace serves other narrative rol es: it can b
an object of emotional investment, a means of strategic planning, a principle of organization, and
even a supporting kegispotante is tha atkabive intprsectslwith spaOe
in two ways. Firstthere is the idea afarrating spacevhere spaces are transformed by
narrativegRyan, Foote & Azaryahu, 2016)his approach is usday narratologists who are
interested in analyzing how spaces are incorporated into narratives within literatheslatter
half of the book, the second idea is discussed, thepatfalizing narrativeSpatializing
narratveh appr oacbkBes$ hepaoaeiaonment in whigdr, narrat
alternativelywe can think of this as O0ho(Ryan &oteé&t i ves
Azaryahu, 2016, p. 1My research focusespecificallyon the latter approackhatof
spatializing narrative.

According to Azaryahu & Foote, the construction of spatial narratives involves
configuring t he lonatons, distamcesgedirettions, ahdenoveraents dn the
ground at the actual site oftheevemte i ng r ecountedo, and no other
to Aattach stories to place i)nDepehdingonthay o ( Az a
story, and the space available, Ryan, Foote & Azaryahu (2016) find that it can be challenging to
have stories spread over vast landscapes, while at the same time it is just as demanding to have
large narratives told within smaller spaces. Another differbet@een spatial narratives and
ot her forms of narrative, -aiud htolhatd 0s pnaotrieals on d rh
other forms of narrative, meaning that they are always changing and that their composition
involves fAwritecstss, ahtssosianaschpoliticians a
p. 191).These narratives are often created over long periods of time and are not always easily

framed.Where spatial narratives are often configured over time, thaitworship camlso be
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extended over timeframes spanning decades or generations. This means that the narrative is
likely to change, as it is influenced by both social and political pressures ,(E00% Foote &

Azaryahy 2007; Azaryahu & Foote, 2008; Ryan, Foote & Azaryahu, 2016).

4.2Landscape Narratives

Ryan, Foote & Azaryahu (2016, p. 163) use the terms landscape narrative to refer to
Astories that are told by betidThgaudiencedinmuestiend or
must fAwal k, drive, or other wi snarratm@oitte about i n
landscape (Ryan, Foote & Azaryahu, 2016, p. 188jitagesites can be examined through the
lens of landscape narrative for two key reaséirst, as noted by Ryan, Foote, & Azaryahu,
when narratives arg@groohd, owesfiprpd bDhafionsphahe:
surrogate for timeo (2016, p . 161). This mean
between signs, the directions in which people move, and the overall gédtiah inwhich
signs and plagques are arranged can all serve to represent time and the temporal sequence of a
narrativeo (Ryan, Foote & Azaryahu, 2016, p .
heritage site, as we are often talking about large stretches of time, or an evieapjiesedin
the distant pasEssentially, atnanyhistoric sites, meement through space is often implied as a
movement through historical time.

Landscape narratives can be broken down into severalatagories: point narratives,
sequential narratives, narratives of significant places, narratives of significarntsond
themed visits (Ryan, Foote & Azaryahu, 2016). Point narratives tell a story from a single point or
location, usually in the form of a plaque or a sign. As noted by Ryan, Foote & Azaryahu (2016,

p . 165) , Asomet i me gestapasticulady gabd varadagespoimt forsnardating pr o v
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anevendb For @verookmgd tlee,ground owhich a battle took place. The hill would
offer a view of the battlefield, while a sign or plague would offer details on what took place
there. Segential narratives are structured lineatlyere are beginning and end points for the
narrative, and chronological sequencing is used to help keep visitors o(Ryack Foote &
Azaryahu, 2016)Narratives of significant places includes stories that are told from a series of
points or stops, with an element of the story told at each point, but not necessarily in
chronological order (Ryan, Foote & Azaryahu, 2016). This strategy can be advantageous in
telling complex narrativegor example at the Grand Pré National Hist@ite, as it helps to
simplify the issue of narrating events that took place simultaneously. Narratives of significant
moments also help to simplify Atempor al and s
moments in a complex series of everitspgecific points (Ryan, Foote & Azaryahu, 2016, p.
171). This idea is related to sequential narratives; however, narratives of significant moments are
more selective. Themed visits on the other hand, allows for a great deal of freedom in the
structue of narratives in the landscape (Ryan, Foote & Azaryahu). It usually involves putting
together a sequence of events, issues or places that may not have a similar storyline and
morphing them into a unified narrative. For example, two otherwise usneddes could be
uni fied under the theme of fvduldbringitogétteemthec 6 s i mp
Maritime Museum of the Atlantic, and the Fairview Lawn Cemetery, both of which would be of
interest to those wishing to learn aboutthet ani cd6s i mpact on the city
In this case study of Grand Pré, a hybrid narrative theoryeywgoyed as the many sub
categories of landscape narratives can all be applied. Ryan, Foote & Azaryahu find that,
In some respects hybrid narras/are more in keeping with a postmodern ethos,
which questions attempts to impose a single story on historical sites. Instead, they

can be used to present visitors with a range of evidence, ideas, and perspectives
that invite them to confront an eventsite on their own(2016, p. 177)
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This is evident at Grand Pré. While the narrative of the Acadian people is the single story or

theme at the site, we can see that visitors are presented with a range of historical evidence, and
theper spectives of the Engl wpedplesThishelpstoh, Acadi an
encourages visitors to think about the narrative from many different perspectives and fosters an
understanding of both the events that led up to the Deportation, aewktits of the Deportation

itself. Interestingly, it becomes clear that there are in fact two dominant narratives offered at the

site of Grand Pré: the narrative of the celebration of Acadian people, their culture and

perseverance, and the narratiféhe Deportation.

4 .3Museum Narratives

Another type of spatial narrative used in this analysis of Grand Palesimuseum
narrativesMuseum tours and exhibits are inherently spatial in nature, and many scholars have
examined how heritage tourism sites im® partic
al, 2019, p. 49; Geoghagen, 2006; Alderman & Inwood, 2013; Hill, 2006;20i01).Museum
narratives involves understanding how and why museum planners and designerst@xtange
images, sounds, objects, and architecture to tell stories aloadain route within a museum
environment (Ryan, Foote & Azaryahu (201Bese routes direct the movement of visitors and
Ai nvest museum space with a sense of sequenti
2016, p. 181). While it is important to note that not all museums are organized around narratives
many leritagemuseums are organized in this man@ften museums that are organized around
a narrative are Aquite explicit about wusing s
hi storical eventso (Ryan, F oimtdrpeetiv& cetre and thea h u, 2

MemorialChurch at the site of Grand Pré are organized around an explicit narfdtihe
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interpretive centre, the Acadian people, and their history, as well as their contributions to the
surrounding landscape are the clear focuslenmheevents of the Deportaticare the focus
within theMemorialChurch.

At times,narratives arenot orly narrated spatially but also chronologicaln guided
tours,forexampleffas st ories are taken off the page an:i
real pl aces, space assumes a somewhat wunexpec
Azaryahu, 2016, p. 161Thedocentsat historic sites walk tourists aroyndarrating thestory,
often in chronological sequence As noted by Crang, museums canhn
that inscribe ti me on s paoraion;theyocgn otgdmigetime desi gn
within a given space (1994, p. 32). Crdt§94, p. 32plso finds that,

time is manipulated in terms of the amount and organization of the space

accorded to historic events, with no fixed formula relating the amowsgauke to

the duration of the event. Rather, the amount of space is decided by the

significance and importance of the event, and reciprocally marks the event as

significant and important.

On another note, Crang (1994) finds that there is no need for chronological sequence in museum
spaces. However, most museums do create a chronological sequence in order to give a sense of
coherence for visitors, and a sense of meaning to their exfAibagnterpretive centre museum

at Grand Pré utilizes this method.

Narratives told within a museum setting rely on many of the same tools that landscape
narratives dpsuchasis pati al order, dir ec(Ryjamlopted& i near ity
Azaryahu, 2016, p. 180).tAhe same time, museums have other tools at their disodabing
the use oviBtuaxt aidsdi and artifacts that offe

Foote & Azaryahu, 2016, p. 180). In the case of GRarg]l find thatthe line between landscape

narratives and museum narratives blurs, which, Ryan, Foote & Azaryahu (2016) note is possible

54



in the case of historic sites or buildings that are configured into mus#fisiters areoffered
different optons which fit with both narrative types, including tours, viewing a film, thed

opportunity to explore both the interpretive centre and the grounds of Grand Pré.

While Foote and Azaryahu laid the groundwork for conceptualizing spatial narratives,
others have made important contributions in terms of methoddhogy weanalyzespatial
narrative. One techniquésr analyzing spatial narrativpjoneered byHanna,Carter, Potter,
Bright, Alderman, Modlin, & Butler (209), isnarrative mappingrhese scholars were
conducting collaborative research on narratives of slavery at various heritage plantation sites in
the American South and thegveloped this methao capturen how gui des, visitor
exhibits interact within spaces when representing and performing Rig&y9, p. 49).
Narratvema ppi ng, as designed by Hanna et al. (201
geographicaj sensi tive form of parti cthipnethdadnakess er v at
note ofwhere visitors are exposed to narratives at historic sites or museums. ¢ahrstate
that this met ho dcaptdre, wiswalze, anel g1fet tenddn@es and Yaoations
in the content affective qualities, and spatial arrangements of museum narratives over multiple
sites and across multiple tours of the same élif@nna et al., 2019, p. 4Bimply put, this
method allows researchers to gather and interpret the data collected in a systematic way, across
many study sites, and with data from many tours of the same site.
Writing on guided tours, and more specifically those given at plantation musgetimes
American SouthHanna et al. (2019) find that most previous research (Eichstedt & Small, 2002;
Modlin 2008) gathers data from one or two researchers, on one or two visits to a specific site,
who utilize auteethnograpi or participant obsenti@n to collect dataDue to these limited

interactions,tese researchers could potentially experience difficulties when arguing that their
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data 1 s represent at;fomhas todé theacastheitsues wouldl baventabe r at i v

highly scripted, with the narrative being passively received by the visitors (Hanna et al., 2019).

More recent research finds that the role of musdaoentss not that simpl€Brin & Noy,

2010; Potter, 2016)lour guiding is complex and performativenature, with manglocents

havingsomeagency over the narrative of the t@nd therefore, over the experience of visitors

to the heritage site (Hanna et al., 2019). Potter (2016) and Hallin & Dobers (2012) fitiak that

narrative and affectiveontent of tours will vanpetweerdifferentdocentsdifferenttours, and

evenbetweendifferent toursgiven by the samdocent Additionally, visitors are not passive

recipients of knowledge on tours or within the museum context, but rather, the relationship

bet ween visitors aonrdeanmg that visitoss ofites usditleir@avno gi c al |

experiences and knowledge to understand the information that is bessgniad to them

(Buzinde & Santos, 2009). Chronis also reaches a similar conclgsiggestinghat visitors

utilize their own prior knowledge and experiences to understand narratives and landscapes in a

meaningful way, participating in what Chromggmsii s t-lbw iyl di ngo (2012b). Th

research on tour guiding and museum studies, suggests that guided tours and exhibits, like the

geography of place and nrHtammaetsl, 201®) e Adynamico
Thisideai s predicated upon Azaryahu & Footeds

notion that spaces can be used to tell stories. Other influences upon this method include Smith &

Foote (2016 andSmith (2018) and their work on museum discoursegiegdisasChronis (2012a;

2012b; 2015), and their work on narrative construction and-Bpéege staging. lterms of the

latter, Chronis finds that the moving body can meaningfully interact with surrounding space and

that tour guides castrategically move tourists bodies by way of choreogrdpbypted

movements on toursho construct meaningful experiences with heritage sites (Chronis, 2015).
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Chronis finds that this movement within a space is key in terms of how spatial naaatives
experienced by visitors to museums and historic sites (2015), and narrative mapping builds on
this work, demonstrating how narrative and space are tied together on guided tours at heritage
sites.

This spatial narrativapproactctlearly has much to offexs a new way to analyze stories
told in spaceln my study, | dew upon several of these key ideas, including analyaotp the
landscape and museum narratigéthe site of Grand Préconducéda spatial discourse
analysisin both the interpretive centre and fMemorialChurch. In addition, | utilize a modified
version of the emerging practice of narrative mapping vessessinghe guided tours given at
the site. My research adds to the growing body of literahaehelps bolster the usefulness of
spatial narrative techniques in social science research. Next, | will detail my research questions

and my thesis argumerdgnd where and how the research was conducted.

4.4 Research Questionand Thesis Argument

As a remindertwo research questions were develojpedrder to examine the narrative
at the site of Grand Pré:
1. What is the narrative of the Acadian Deportation told at the site of Grand Pré?

2. Given that the site of Grand Pré has multiple components, where and how is the
narrative commemorated

In this thesis, | will utilize a spatial narrative approach to argat while the narrative
of the Acadian Deportation at Grand Pré is dark in nature, it is not consistently presented across
the multiple components of the sitee(, the film theatre, the museum within the interpretive
centre, the guided tours of the grounds, and the museum within the Memorial Church).

Additionally, the evidence of dissonant heritage at Grand Pré will reveal that Parks Canada has
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missed an opportunity to fully interpret this darker narrative for visitors to the site. As a result,
this narrative is at times overshadowed by the moséipe and celebratory narrative of Acadian
culture and perseverance at Grand Pré.

Thefield research for this project was conducted at the National HistoriofSaeand
Pré. The research took place in August and September of 2018, and dgaisame months in
2019. Over the course of niield work, | gathered data on the textual gretformative aspects
of the site of Grand Prén order to carry out a discourse analysis of my.deta textual aspects
include analyzing the interpretiventre, the film, and thlemorialChurch. The performative

aspect includes analyzing the guided tours.

4.4.1Museum Narratives

In order toexamine the textual aspects of Grand Rudich includethe interpretive
Centremuseumthe film, andhe museum within théemorialChurch, | spentime exploring
the interpretive centre and tMemorialChurch | alsowatched the film several times. | took
notes on each section, detailing the layout of the centre and the church, and the prodression o
the film. | took notes on the key themes that were discussed in these areasm@tsed
participant observation, taking notes on what visitors examined and interacted with in the centre

and the church, and | detailed what their reactions wdaitee film.

4.4.2Guided Tours

Over the course of my research in the summer of 2@&®ticipated ira total of twelve
guided tours. Once the tours were over, | was able to sit down with my notebook and take notes

on the events of the tour. | recorded the date of each tour, the total length of each tour, which

58



docentled the tour, as well as the number of attendedsgrins of the content of the touitook

notes on which themes were touched on bydtieents and whereand which themes were

given the most attention. | was not permitted by the site of Grand Pré and Parks Canada to

interview thedocentshowever, thelocentswvere all very friendly and approachable and were

able to answer any general interest questions that | had at the end of eddhtraaluced

myself to thedocentsefore the start of each tour and explained that | was a i@astedent

doing research at Grand Pré. | explained to them that | would not be interfering on their tour in

any way, and that | would greatly appreciate if they did not change anythartg duy presence.

| was also able to do participant observation on the tours, noting what visitors found interesting,

what themes kept their attention, and the questions agkddemarks made by the visitors on

the different toursl did not annouce to visitors that | was a researcher, however if visitors made

conversation about what had brought me to Grand Pré that day, | would explain that | was there

doing field research for my masterés degree.
Prior to starting the first tour, | had maaldist of themes that | had expected to be

mentioned on the tours, and | added to the list as necessary while on the tours. | was asked to try

to blend in on the tours, as such | did not use a notebook while on the tours. | made mental notes

whenevela theme was mentioned, and where it was mentioned, and wrote down all my

observations upon completion of the tours. In terms of analyzing my data, upon the completion

of the tours | would highlight, or code for themes that were discussed. | kept track of where these

themes were mentioned on the tour. | did not attempati tiow many times a theme or word

was mentioned, as | did not have access to a pen and paper while on the tours.

4.5Research Challenges
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My original research plan had included intervieamsl| received ethics clearance from
Sai nt Mar tytsonduat intengewswith thdocentsat the Grand Pré National
Historic Site, late in the summer of 2018. Theerpretive centre and Memori@hurch close to
the public in early October every year, and so | spent approxinsstetyeeks conducting
preliminary research and familiarizing myself with the site. | returned to the research site in June
20109.

In 2019 llearnedthat | would require research pearit from Parks Canada& order to
interview thedocents| found that the process of obtaining permission from Parks Canada to
conduct interviewsvould not fit withinthetimeline fa my field work, and as a result | decided
to modify my approach. | then applied for a permit to utifizpatial narrative approcThis
was approved and | began my fieldwork in August 2019. | attended a toaadloé guided

tours, and concluded my research at the site in September.
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Chapter Five: Findings and Discussion

In this chapter | discuss my findings from my research at Grand Pré, ansmgring
research questionBirst, | give a brief overview of the site, andiscuss the film that is shown
in the multimedia theatréNext, | discusshe museum that is housed within the interpretive
centre. | also discuss the optional guided tatimesgrounds and finally, the museum that is
housed within thélemorialChurch.

When visitors are greeted at Grand Pré by the front desk staffuvetheme centre, they
are given the option to pay admission for the interpretive centre, which includes the multimedia
centre and a museum, and MemorialChurch. The grounds at Grand Pré are free to explore. If
they choose to pay admission, theg given a map of the grounds, and the staff member
explains the events that are happening at the site on a given day. This could include the guided
tours, an artwork session, or even a cooking lesson, depending on what the site is offering that
season. The visitors who wish to partake in these events pay an additiorajdees5, 6 and
7, show the exteriothemap at the entrance, and theenr of the interpretive centre.
Additionally, Figure8 shows the map that all visitors are handed upon arrival at Grandieré.
staff member usually explan he Abest wayo or their fArecommen
when they hand out thmap Almost always, the recommendatitmvisitorswasthat they
should first view the film in the multimedia theatre, before partaking in either a guidear tour
touring the museum, grounds, and church on their &smoted | will be using this

recommended sequence as a frame for this chapter
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Figure 5: The Interpretive Centre at the Grand Pré National Historic Site. (Image credit: Marie
Fox, 2019)

Figure 6: The Map of Grand Pré that visitors see upon entering teephetive Centre(lmage
credit: Marie Fox, 2019)
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Figure 8: Map of Grand Pré National Historic Site (Image Crédiarks Canada Agency, 2020)
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5.1 Multimedia Theatre

The multimedia theatre at the Grand Pré National Hisfitécis located within the
welcome centre, toward the back left of the building when approaching from the entrance. The
film in the multimedia theatre is highly recommended by the staff because it helps to set the tone
for a visit to Grand Pré. The film tells the story of the Acadian Deportation, and by viewing this
narrative early on in a visit to the site, it helps to heighten urathetisty for everything else the
site has to offer. When visitors choose to view the film, they are directed towards the theatre
from the front desk. Outside the entrance doo
in times of conflict, 9 Thissthtamam sets theleentdnénfa v i ct i
the film that the visitors are about to see. Upon entering the theatre, visitors often spend some
time pausing to look and listen to their surroundings. The entire theatre looks like the hold of a
ship from the 17006s. There are hanging |l ante
for safety), wooden benches lined with rope, and wodiderels and boxes stacked around the
room. From welhidden speakers comes the sound of waves and the creaking of the wood as the
Ashi po sways on the ocean waves. There are th
the front of the shipThe middle screen is the largest, flanked by two smaller screens on either
side. Next to each padded seat on the benches is a set of headphones, with the option to listen in
either English or French. When it is time for the film to start, a stafflmeemuvites visitors in
both languages to please take a seat and gives a disclaimer that this film may be disturbing to
some viewers, as it discusses the tragic events of the Acadian Deportation. The interior of the

multimedia theatre can be viewedRkigureslOa and b.
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Figure 9: The plague outside the entrance to the multimedia theatre. (Inmedje btarie Fox,
2019)

Figures 10a and b: The interior of the multimedia theatre. (Imagedit: Marie Fox, 2019)

The film opens on the main screen, with the scene of a woman giving birth in the hull of
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a ship, much | i ke the one the visitors are i
womanodés husband cur ses t he rwBomantintredocedtouslaterhi s p
as the narrator Mada\cadienne, admonishes him that this is not the time. She muses, how did
we get here, so far away from our homeland of Acadie, in this terrible situation and what will
become of us? The scene shifts to present day, where an interpretive guide at Grand Pré is
talking with visitors, saying what a paradise Acadie was for noestors in the past, until the
events of the Deportation forced them from their homeland. The female narrator, #adam
Acadienne, dressed as a traditional Acadian woman, appears on one of the side screens, saying
Afa paradise? No,keet wios kleand aodr t oo mao .

Madane Acadienne tells us about the Acadian way of life and their sogréiy to the
Deportation She discusses how there is constant fighting between the English and the French,
and the Acadians do not want to take sides. They wish to remain n&éb&aeérritory is so
coveted because of the fisherglpcatioh®efisur pl us
Mi 6k maw perspective is also given at this tim
screen. The Mi 6kmaqgq dondédt mind sharing the | a
the Acadians only want to use the tidal flats. Bietnotes that the British pose a threat, as they
want to control all of MGadnorehaklas Lawldreedppearsa n i m
on one of the side screens. He discusses the need for an unconditional oath to be taken by the
Acadians. Tl audience then see tensions increase with the fall of Fort&mausmages of
battle scenes are projected onto the walls of the theatre. The Acadian deputies offer to take an
oath, with the condition that they do not have to bear arms for thetBi@overnor Lawrence
will not accept this and signs the Deportation order.

Next, the audience seesCbl. John Winslow appear on a side screen, as he narrates
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what happened at Grand Pré on SeptemBet B55.Winslow explains that th Acadianswill be
removed from the land. The images on the walls are of the beautiful scenery of Grand Pré,
overlooking the Minas Basifter the Acadians are deported, gwdiers then set fire to the

village and the church, to discourage any Acadians that may have escaped from returning. There
are images ad burning villageprojected onto the wall8ladare Acadienne tells us thabé

events of the Deportation lasted for eilgitig years The music in théilm at this point is

mournful, and the mood somber. The audience is meant to feel empathy and sorrow for the plight
of the Acadians.

The scene then changes, away from the dark events of the Deportation.eMadam
Acadienne talks about how Acadianturaeed to their ancestral homeland of Acadie after many
years away. The film does not explain what was waiting for the Acadians upon their arrival
home, and what challenges they needed to overcome in order to once again live in Acadie.
Madane Acadieme tells us that today, the Acadians celebrate their families, their culture, a
sense of belonging to a unique culture, and a bright future. Traditional Acadian music plays as
the Acadian people on board a ship see the land of Acadie disthece.The scene fades out,
replaced by an image of the presday church at Grand Pré. The interpretive guide at Grand Prée
is once again on the screen and talks about how the pase@rand Pré National Historic Site,
and UNESCO World Heritagsite, pays homage to the Acadian people and their journey. As the
credits roll, the names of the deported families are projected onto the walls, in alphabetical order.
The lights then come on.

Over the course of my research, | viewed the filmistes.The observations that follow
are an amalgam of my various visitghe site, on the days when | viewed the filBome

visitors get up right awayhen the film endsalmost as though they are eager to get away from
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the uncomfortable story. Others remain seated, deep in thought. One man hurriedly wipes tears
away as he removes his headset. Another woman dabs at her eyes with her handkerchief,

murmuring to her companion that she did not expect the film to be simgn@utside the

theatr e, another woman remar ks ndwel |, that wa
woman says to her group, fdAwhat a nice I|little
was very interestingd and fAa good bit of hist

rejoining groups remain silent, as though processing what they have just seen.

The film at Grand Pré conveys the scope of the tragedy that was the Acagiamafion.
The story of the Deportation is told factually, but also with emotion by the characters on the
screen. MadamAcadienne helpto put a face on the Acadians who were deportes. Th
narration helps the audience to remember that this wastnotal eventthat happened many
centuries ago, with little consequence. Also, there is nothing in this film that seeks to alter the
tragic narrative of the Acadian Deportation. The British are portrayed factually, as the ones
responsible for thestragic events; yet they are not demonized either. Their acparatayal is
important, as the film does not seek to sweep the events of the Deportation underAhe rug
interesting point to note is that the film elects to end on a note of optitidoes not dwell on
the dark events of the Deportation, and it skirts around the challenges of the return of the
Acadians to the Maritime provinces. The Acadians never returned to Grand Pré, nor did they
return to other core communities in parts of Nova Scotia. This is tragic, yet the film ends by
celebrating the thriving Acadian culture found in the Maritimes to@hagfilm shown at Grand
Pré tells thelarkernarrative of the Acadian Deportatichowever,becausé’arks Canada chose
to end the film on a celebratory note, it does not fully lean into the darker narrative of the

Deportation. This is a missed opportunity to address this difficult subject matter in a meaningful
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way. Next, we will look at the interpretive centre museum, where visitors can continue their

education on the Acadians.

5.2 Interpretive Centre Museum

The museum at Grand Pré is complex, with many featArethe visitors walk into the
museum, theyw!| | first see a map, titledotidwdyssey of
during and after the events of the Deportation (FidiyeOnce inside, they find a twofold
layout. The outer perimeter of the museum is composed of a series of panels, which tell a
chronological narrative of Acadian history when engaged sequentially in a counterclockwise
pattern. There are also displayghin the middle of the museum space. Theaspldys use
models and artifacts to focus on the waywhich the Acadians influenced the physical
landscape at Grand PMisitors progressing counterclockwise around the perimeter of the space
will start with the display panél Our R o ot sexgRining hbnetlee pAéadians came to
Acadie,followed byi Di st ri ct of Les Mi ne s settledietkepateathabi ng h
would become known as the Minas Basin (Figui2zsdnd b). From there, they can work their
way around the room. Bmext three panels address theofagligion, trade relations, artte
various objects of daily life.

In the back right hand corner of the room, there is a panel on oaths and sovereignty, with
a listening centre behind which detailsfour different perspectives on the Deportatitime
British, Acadi an sVjsitoldnegt¢comeatap casenotiobjécts discavéred at
Grand Pré. Beyond that are four pafetusing on geopolitical tensions in Acadia and the
variousconflicts that the Acadians found themselves in leading up to the Departégixinthere

is a case with registers detailing the families and theistock at Grand Er Then there are
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three panels on the Deportation, two of whicbvideheadphonefor visitors to listen t@

narrated historicadccount of what happené&wm an Acadian perspectivEinally, the last few

panels detail where the Acadians are toaiag inform visitors about how the site of Grand Pré

came to be. Thisincludesadiss s si on on Henry WasehsEwangelinh Longf e
The last exhibit along the wall, once the visitors have come full circle around the room, discusses

the marketing oEvangelineand showcases various items that were branded with her in mind

(Figure B).

Figure 11: A map that is on display when you first walk into the museum (lrosegt: Marie
Fox, 2019)
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Figuresl2aandb:The first two panels along the outer
run deepo (|l efé$ Binde dndgecnedtgMarte Fax,f2019)
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Figure 13: The Evangeline display in the museum at Grand Pré. (Image Credit: Marie Fox,
2019)

In the centre of the space visitors start paael titlediiKeeping back the tides: From salt
marshes to fertile meadowsbhis panel helps to set the tone for what visitors willdedrout as
they explore the centre of the space: the physical landscape of Grand Pré. Next, there is a plaque
detailing howanaboiteau works, and how the Acadians worked to change the marshland into
farmland. There is also a plaque containing Sieur de Dierg@wille des cr i pti on of Ac
building during a visit to Port Royale in 1699. There are two interactive pieces along this side of
the centre exhibit: a miaiurewooden aboiteau, aralsample of black gragsa species used by
the Acadians to buildlyke walls. Next there igninteractive screen with vignettes of Acadian
life, covering topics such as working in the garden, weir fishing, and harvesting Wheat
visitors move eoundthe centre exhibit in a counterclockwise fashion, they will camzelarge

diorama of what a typical Acadidarmsteadvould have looked like (Figuregtd and b)As
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visitors continue to move around the centre of the space, thegomk to a statue af man
using an Acadian dyking spade, alongside a replicaestg which is pictured underneath
replica sods (Figureg). Along the left side of the centre of the space is a large replica of what

the Acadian dyke walls would have looked like, as well as an original Acadian aboiteau, dating

back more than 400 years (Figurés 17a and b).

Figures 14a and b: Two photos of the diorama within the museum at Grand Pré. (lotadé:
Marie Fox, 2019)
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Figure 15: Statue of an Acadian Uég an Acadian dyking spade, alongside a replica aboiteau,
pictured underneath sodsm@ge credit: Marie Fox, 2019)

.
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Figure 16: Repliéa of the Acadian dyke walls. (Imagedit: Marie Fox, 2019)
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Figuresl7aandb:An or i gi nal Aboiteau dating back to t

Grand Pré(Image Credit: Marie Fox, 2019)
Visitors are not required to move through the museum along any prescribed path.
However from participant observation, | have discerned that there are predominantly two ways
in which visitors move about the rooMany visitorschooseo explore the outgrerimeer first,
moving counterclockwise around the space, and thenngjighck tothe interior displays in the
centre of the space. This gives those visitors a chronological sense of Auathayas they
travel the outeperimetertheir arrival in Acadie, their growth as a people, the events leading up
to and including the Deportation, where Acadians are novwgréaion of the memorial site of
Grand Pré, and a brief history of Evangeline and how she came to figure proma&sitind
Pré.Alternatively, somer i si t ors begin at t heroiBerathefRoot s Ru
move across the space to the ceotawednduhteé bi t p

zigzagback and forth across the space, coverirarygtiing that the centre has to offerine
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circuit.

5.2.1Dissonant Heritage and CountefNarratives in the Museum

When examining the museum narratives on display at Grand Pré, we can see how the
spatialjuxtaposition ofdominantnarratives and counterarratives offers insight into how
difficult historyand heritagés discussed within the museum setting (Smitkr@bte, 2016;

Smith 2018) Acknowledging and addressing counterrratives in heritage settingsimgportant,
becausehere are often more complex narratives in play than we are led to believin&om
traditional or dominant narratives (Smith, 20
downpl ay-nacpbpanhtees, and can also choose to hi
cultures destroyed, and t hep.®.invthe cagenohGrand €, d a ma
the museum in the interpretive centre works to highlight these cenartetives.

Near the back of the museum, ther dere,am e
semicircular table is built into the wall, with four stools positioned along the table at different
intervals. Each seat corresponds to a set of headphones and each set of headphones corresponds
to a different perspective: the Frentte British Mi kihaq, and Acadian peoples. These audio
files tell the viewpoints of these groups thie issues of oaths and sovereigmiysed in question
format. For instancdhe French perspective questishsyh er e s houl d the Acadi
Il i e? 0 as atshedldithe eossequiemtes be for the Acadians who maintain their
i ndependence?0 T hskowadbmvihe Rrenehdelt fhat thevAcatiddogalty
should lie with themThe audio response for the French perspective was based on the ordinance
issued in Québec by the Marquis de la Jonquiere, dated 12 April 1757, which was attached to his

letter dated 1 May 1757, sent to the governor of lle Roydhen listening to the British
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perspective, we hear the big queénsadditionavoitevhy ar
asksiwhy deport all Acadians, when only a smal/l
audio responses were based on acting Governor Charles La@vrencece i r cul ar | etter
governors of the Angldmerican colonies, dated 11 August 1755, which explained his reasons
for the Deportation. The Mi 6kmaw responses ar
leaders composed at Les Mines on 2 OctdlF@0, and sent to Governor Phifigoat Annapolis
Royal, and on Mi dkmaw oral traditions. The qu
Britash?®how are the Deportation events affeci
guest i ormerethdiQaths/of Allegiance not taken soon after 1713, when Acadie became
Nova Scotia?06 and Awhy did your deputies not
Scotia council in Halifax?0 The r es paodhPsées wer
area: a |l etter sent by Osever al French i1 nhabi
Pisiquid, Les Mines, Canard Rivandneighbouringplaces to Governor Lawrence in Halifax

This exhibit's inclusion within the interpretive centre museum is significant because it is
the one element at Grand Pré where the singular focus on the Acadian perspective is briefly
disrupted by a poivocal countemnarrative. | would arguthat theseounternarratives do not
detract from the narrative of the Deportation, but in facy thadster it.By offering differing
perspectivesther than that of the Acadiarthese countenarrativegyive insight into the
complexity of the events leading up to the Deportatiorithering the point the museum is trying
to make that the Depdation was brought about due to a multitude of factors, and ultimately, it
was a great tragedy for the Acadian peoplas is important becausbkdse countenarratives
revealthecomplex context surrounding the Acadian Deportatramch could beglossed over if

the museum saw fit to do so.
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Also, these countenarratives include the perspective of Indigenous peoples, specifically
t he Mwpkdplesan this case. Thisassignificantdeparture from manleritagemuseums,
which oftenprovide only aNesternized perspective tifeissues at hand.et, beyond this one
exhibit, the museum reverts to telling the narrative of the Deportation from an Acadian
perspective to restore some interpretieberene. Ultimately, the telling of countenarratives at
Grand Pré isignificant, as ibffers the visitors insight into thessonant or difficulheritage of

the Acadians at Grand Prghich is not alway$ound in other aspects of the site.

Figure1l8 The panel Al n Their Own Wordso at Grand
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Figure19:Par‘ of the |istening centre for the
Marie Fox, 2019)

Themuseumhoused witin the interpretive centreontainsconsiderablenformation
regarding the events of the Acadian Deportatidhthe key elements of the narrative are present
in the museuntheinformationis presented in a logical sequence, and is relatively easy for
visitors to digestThis museum hsa dual focus, as the narrative of the Acadraodifications
to thephysicaland culturalandscapés also present.felt that within this museum, both
narratives were giveconsiderablaveight in terms of the displays and the amount of interpretive
space that is used to deliver these narratidesvever, the Deportation narrative is limited to the
periphery of the spagsuggesting that is not the centratarrative bcusof the museumThe
centre of the space, which naturally draws a great deal of attention, is focused solely on the
Acadianmodifications to thehysical landscape, and Acadian cultdeading to the
conclusion thathe museum is more focused on highlighting this celebratory narrative. In

addition, whle the museum in the interpretive centre reinforces the narrative of the Deportation

that is told in the filmit does not tell the Deportation narrative in the s@motiondy/-charged
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way. Rather, i is more reserved and factual in its telling of this narra@xeerall,then, | suggest
thatthe museum housed within the interpretive centre contributbgtelling of thedissonant
heritage of théAcadians through the narratieé the Acadian Deportatigoibut this narrative does

not stand out as a central foénghis component of Grand Pré.

5.3 Guided Tours

Over the course of my research, | went on 12 guided tours with seven different docents.
Each guided tour began at 10:00 AM in the main hall just outside the movie theatre. The tour
guides, wlom | will refer to as docents for the rest of this sectioarevall very informative as
well as entertaining for visitors. The docealways began the tour in the main hall and made an
announcement that the tour was now starfitah docenasked if everyone had had a chance to
view the film and explained briefly for those who had not yet seeneimphasizing that the film
covered theragicevents othe Deportation As such, it became clear that the docents viewed the
film to be of vital importance in helping to understand the narrative of the &t&uBportation
at Grand Pré, with some recommending to visitors that they go back and watch the film upon the
completion of the tour. The docents also introduced themselves and told a bit about how and why
they came to be working at Grand Pré. Thakphd to build rapport with visitors and was well
received as a wayp break the ice with the visitors on the tours. TaBspusually gave a brief
outline of what to expect on the totinterestingly, one observation that | made while on these
tours was that both the docents and visitors to the site were often of different ethnic backgrounds.

At least one docent acknowledged that they were of Acadian descent. It is possible that this

Slamgoi ng to write this section following the structure
encapsulates the details from the 12 tours that | went on. Simply put, it is an aggregate account of the 12 tours.

Where things deviate from the standandrtd will clarify what exactly was different, to help makes things explicitly

clear.
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could affect how to the narrative was delivered, and lh@antarrative was received or
understood by the visitors.

Before starting the tour, one docent said to the group that they wished to acknowledge
that we are on the ancest rwpeopkes ltdshauld beaatesld t er r
that thisdocentexplained thatwhile they themselves are not Indigenous, they said that they
would make every effort to include a Miodkmaw
through our tour. Only one other docent gave this acknowledgement, and e¥¢hedscents
that | experienced on the 12 guided tours, on
applicable and shared wit h wpeopgleptagedisthgd he | mpor
Acadian®success in Acadie.

The docents next invited the tegoers to follow them into the interpretive centre
museum, where they came to a stop at the Map of Acadie. They usually gave a brief history at
this point: what was Acadie? Who were the Acadians? From there we moved on to the panel
AOur Roots Run Deepod, where the docent expl ai
over from several regions of France. They gave a brief history on wehlyahpened, and then
gave a quick overview of what things would have been like when the first European settlers
arrived in what would become known as Acadie. From there we moved over to see the landscape
model, which gave an aerial view of what aditional Acadian settlement might have looked
|l i ke here at Grand Pr ®. Here the docents usua
Ageo of Acadie would have been 1ike.

The docents then talked briefly about Acadian society, and whatdhalres and life
would have looked like. The next stop was around the back cttiteal exhibit at the panel

called AThe Dykeo, where there is a statue of
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docent explained how the Acadians used dykiegrielogy to drain the land of the great
meadow, Grand Pré, and other areas of Acadie, thus reclaiming the land from the sea. As the
docent talked about the dykes, they walked us around to see an original aboiteau that was dug
up close to Grand Pré, which they have dated at close to 400 years old. This wrapped up the first
part of the tour, where we covered much about the Acadlaeis lifestyle, and their history. In
the first part of the tour, the docents did not take visitors toyesdribit in the museum. Instead,
visitors were directed to view a few highlights within the museum before the tour moved on. The
exhibits thawere highlighted within the museum on every tour included the Map of Acadie, the
panel AOur Roots Run Deepo6, the | andscape mod
tour s, more than half of them ( ehthgelstatuetlour s) s
believe that these panels and exhibits were highlighted by the docents because they help to
introduce the Acadians as a people, and they also demonstrate how the Atedidieslthe
physical landscape around them.

Next, we headedutside the interpretive centre, through the back doors (see #igure
None of the docents stopped at the rose garden directly to your right, but some explained that
you are welcome to stop in on the way back to the centre after the tour (see Tjgumelt rose
garden are a trio of statues which represent the tearing apart of families during the Deportation.
We quickly walked along the path that leads across a decorative woodenamabitigough a
wooded aregbefore comingo a stop by a panel outside thiicusses the landscape and
archaeological digs that have occurred at Grand Pré (see f@gutdeze, the docents usually
asked towgoers to look around. They point out fieendationof what was an Acadian house in
the gently sloping landscape. &jhtake this point in time on the tour to talk about the events of

the Acadian Deportation, giving some context about the British and French being at war, and
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how the Acadians wished to be neutral. They explain that the site of GranchBvéassiteof
remembrance for this great tragedy. The docents explained how many visitors to the site are of

Acadian descent and how Grand Pré, as a memorial site for the Deportation of their ancestors, is

a very emotional place for many peaple

Figure 21: The trio of statues in the rose garden at Grand Pré (Image Credit: Marie Fox, 2019)

41 am not sure how it is that the docents krimw many visitors were of Acadian descent, and | did not get a
chance to ask them about it.
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Figure 22: The landscape views at Grand Pré. (Image Crigflditie Fox, 2019)

Some of the docents pointed out the flags high on the hillside in the distance at View
Park (see figure3). If they did point these out, they explained how you can visit this spot and
have a great view of Grand Pré. There was onemtogho asked totgoers if they could
identify the flags being flown, which helped to keep the interest of thegtmens. There are five
flags flying: the Canadian flag, the flag of
the UNESCO thg. The same docent explained how the Landscape of Grand Pré was designated
by UNESCO as an important place of world heritage in 2012, giving a brief background on the
two grounds for designation: first, the physical landséagte way in which the Aadians
shaped their environment with their dyking technolagyd second, as a place of remembrance
for the important and tragic events of the Acadian Deportatderestingly, out of the seven
docents that were followed over the course of thidystonly three docents touched on the
UNESCO designation in relation to Grand Pré, Bodent #1 was the only onedsk if anyone

could identiy the UNESCO flag on the tour.

84



Figure 23: The five flags flying at View Park. (Image Credit: MaFex, 2019)
From here we kept walking along the path until we reached a set of train tracks, where
most docents stopped to talk about the history of GrandPaéneritage sit@ee figure 2).
They explained that the site we have today is due tordauof factors, but it began with an
Acadian descendeniphn Frederick Herbimnd growing interest in the tale of Evangelin¢he
early 20 century They would talk about how interest in the history of the Acadians was
growing due in part to the poerand how the Dominion Atlantic Railway playedade as they
helped increase tourism to the amre¢ghe 1920sOne docent stopped at the old rajveaossing
and mentioned that this was once a premier destination for many and used that as a segue to
move on to the statue of Evangeline.
We kept walking down a pathway and wane to the statue of Evangeline (see figure
25, and figure Ba and b)Arriving at the statue,ree docentremagdii | 6 m sur e many of
wondering how it is that we came to have this lovely statuetheref he docent s at t h
usually asked if anyone knows who she is. On some tours, no one knows and so the docent
proceeds to give @uick summanpof the story of Evangeline, and how she influenced the

building of the site. Some docents gave a detailed background on heifk&yyexplain the
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